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Abstract
LATINO FAMILIES IN N–12 CATHOLIC EDUCATION:
A STUDY OF CUSTOMER SATISFACTION
Valerie Therese Serpe
Fordham University, New York, 2020
Mentor:
Gerald M. Cattaro, EdD
Despite U.S. Census data reporting rapid Latino population surges across the United States since
1970, the vast majority of Latino Catholics chose not to enroll in Catholic schools, raising a
question of why Latinos did not choose, or value, the Catholic school experience for their
children. The untapped source of Catholic school-aged children in the U.S. population spurred
institutions of higher education to research best methods of outreach to and enrollment of Latino
families into Catholic education. Despite outreach efforts, Latino enrollment in Catholic schools
remained stagnant, with a fraction of potential Latino students choosing Catholic education. A
gap in the literature pointed to the need for research and dialogue with Latino families, currently
enrolled in Catholic schools, to better understand their needs. Through the use of a quantitative
survey, this researcher gathered data from Latino families enrolled in one Catholic diocesan
school system and measured levels of motivation and satisfaction regarding specific aspects of
the Catholic school experience. Peter Drucker and his theory of organizational management
framed the study, highlighting the importance of learning customer value if a business is to
survive and thrive.
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CHAPTER I
IDENTIFYING THE GAP

Throughout my studies as a doctoral student, the word gap represented the Holy Grail in
the quest for a meaningful dissertation topic. Professors routinely encouraged cohort members to
explore research areas inspired by passion, to read voraciously, and to write continuously on
topics of interest to discover gaps in the literature. These gaps, we were told, were the key to
discovering a workable topic for the dissertation. Articulating critical issues in education and
choosing an area of focus was relatively easy for me. Finding a significant gap in the literature,
however, was not. After two years of searching, I discovered that no matter how hard you look
for a gap, sometimes the gap ends up finding you.
Within the first few months in my role as a Catholic elementary school principal, I quickly
learned that the future of Catholic education rests in outreach and enrollment of the rapidly
growing Latino population across the United States. Data show that only 2.3% of Hispanic
school-age children, 296,203 of 12.4 million nationwide, enrolled in Catholic schools for the
2014–2015 school year (Ospino & Weitzel-O’Neill, 2016). This discrepancy fueled previously
targeted Latino outreach and engagement with a focus on the remaining 97.7% as “these young
children and their families, with their cultural and religious traditions, constitute the greatest
treasure and potential for Catholic schools in the United States” (Ospino & Weitzel-O’Neill,
2016, p. 45).
Responding to data trends and following in the footsteps of Latino outreach programs
pioneered at the University of Notre Dame, my diocese created an outreach program designed to
engage and welcome Latino families into the 43 elementary and two high schools within the
diocesan school community that year. My elementary school was chosen as one of ten diocesan
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schools to participate in the pilot program due to the increasing Latino population in
neighborhoods surrounding the school. As part of the program, all schools were encouraged to
recruit a Spanish-speaking parent advocate, who would serve as an ambassador to neighboring
Latino communities.
Through targeted outreach strategies, our school witnessed a 36% increase in the Latino
student population in the first year of the program, from 44 to 60 students in nursery through
Grade 8, contributing to the first increase in school enrollment in ten years. With each new
student enrolled and family welcomed, our school made great strides in sustaining the future of
Catholic education within our local faith community. This encouraging trend in enrollment
offered hope to many members of our school community.
My second year as principal began with newfound excitement and curiosity to learn more
about our newly enrolled Latino students and their families. Support efforts ensued with the
hiring of bilingual staff members, translation of school documents, daily prayer in English and
Spanish, faculty professional development for cultural sensitivity, periodic diocesan outreach
meetings, and various activities and procedures designed to provide a welcoming and supportive
educational and spiritual environment for Latino students enrolled in our school.
At the first meeting in the second year of the diocesan outreach program, school
principals, advocates, and pastoral deacons came together to discuss lessons learned and plan to
move the initiative forward. Throughout the meeting, diocesan and Church leadership guided
discussions and sought feedback from principals and advocates. At the first prompt requesting
best practices, I raised my hand to share successful strategies that helped boost Latino enrollment
at my school. Before I could fully raise my hand, a parent advocate at the neighboring table

4
stood and asked to address the group. His name was Andrés. For the next fifteen minutes,
Andrés spoke from the heart, shared his story, and brought everyone in the room to tears.
Andrés shared how he lived in a small rental apartment with his wife and two daughters,
and how he drove to work each day in a 12-year-old car. He spoke of society that placed great
emphasis on material things—a nice house, the latest model car. Andrés and his wife, however,
did not share these values. They forewent purchasing a home and new car to send their two
daughters to Catholic school. They valued a Catholic education as a solid foundation and
investment in their children’s academic future and spiritual well-being. Andrés defended and
supported his beliefs as he recounted his eldest daughter’s success in Catholic elementary school
and her subsequent journey to Catholic high school.
With tears welling in his eyes, Andrés followed his story with a request. Andrés pleaded
with each principal present at the meeting to reach out to him and other Latino families to start a
dialogue. He assured everyone that Catholic education is on the cusp of significant change.
Despite research that names all the reasons why Latinos do not choose Catholic education,
Andrés offered reasons why Latinos families want it, need it, and embrace it. Andrés represents
all Latino families with a voice that cries to be heard. Despite all obstacles, Andrés chose and
valued Catholic education. In Andrés, I met my gap.
Statement of the Problem
Catholic education is in crisis (Fitzmaurice, 2018). According to the National Catholic
Education Association (NCEA), Catholic school enrollment plummeted from more than 5.2
million in nearly 13,000 schools in the 1960s to just under 2 million in 6,525 schools in 2016
(National Catholic Educational Association, 2017b). Many factors contributed to these declines
and closures: financial hardships, the shift from clergy to lay educators, demographic shifts in
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urban centers, decrease in parish financial support, and increased competition from charter
schools (McShane, 2014).
While Catholic schools suffered school closings and declining enrollment over the past
decades, a simultaneous demographic trend occurred across the country—a rapid surge in the
Latino population. According to Flores (2017), the Hispanic population in the United States
grew from 14.8 million in 1980 to 56.4 million in 2015. According to the U.S. Census Bureau
(2017a), the Hispanic population reached 56.6 million in 2015, making people of Hispanic origin
the largest minority group in America, with a projected Hispanic population of 119 million by
2060. The number of Hispanic students in public schools increased by 6%, from 9 million to
12.5 million, from 2003 to 2013, and is expected to rise to 29% of the total population by 2026,
with 14.7 million students (McFarland et al., 2017).
The rapid climb in the Latino population in the United States gave rise to a growing
number of Latino Catholic adults, who made up approximately 34% of the 51 million adult
Catholics in America in 2014, an increase of 5 percentage points since 2007 (Masci & Smith,
2018). In studying Catholic schools in an increasingly Hispanic Catholic Church, Ospino and
Weitzel-O’Neill (2016) reported that 60% of American Catholics under the age of 18 were
Hispanic.
The surge in the Latino Catholic population, coupled with the significant number of
Latino school-aged children, drew the attention of Catholic educational leadership and led to the
creation of strategic outreach efforts to welcome Latino families into Catholic education. The
University of Notre Dame paved the way for outreach initiatives in 2008 with the creation of the
Notre Dame Task Force on the Participation of Latino Children and Families in Catholic
Schools. The goal of this task force was to make recommendations and implement initiatives to
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increase the national enrollment of Latino children in Catholic schools from 290,000 to over 1
million students by 2018 (Notre Dame Task Force, 2009). With the release of To Nurture the
Soul of a Nation: Latino Families, Catholic Schools, and Educational Opportunities on the feast
of Our Lady of Guadalupe in 2009, the Notre Dame Task Force set the stage for Latino
engagement and recruitment with a report that would later be considered the quintessential
blueprint for Latino outreach in Catholic education.
Findings from the Notre Dame Task Force (2009) report inspired the formation of the
Catholic School Advantage Campaign, an initiative of Notre Dame’s Alliance for Catholic
Education, which sought to promote the unique values of Catholic schools to Latino
communities while simultaneously assisting schools in responding effectively to the unique
needs of the Latino families in the school community (Alliance for Catholic Education, 2015).
Since 2009, this initiative assisted and supported local Latino outreach efforts in Catholic schools
across the country. The Alliance for Catholic Education (2015) also developed “a model for
engaging Latino families through a team of Madrinas—‘godmothers’ in Spanish—who serve as
liaisons, ambassadors, and translators between the Catholic schools and Latino families in the
community” (p. 8) and proved successful in increasing Latino enrollment in Catholic schools in
many dioceses, including Camden, Chicago, Cincinnati, Joliet, New York, Orange, Richmond,
and Toledo.
Despite best practices of Catholic school and Church leadership across the country, “the
total enrollment of Hispanic children in Catholic schools remains almost stagnant” (Ospino &
Weitzel-O’Neill, 2016, p. 6). Research showed that 300,000 out of 8 million Hispanic schoolaged children attended Catholic schools in the 2013–2014 school year (Ospino & WeitzelO’Neill, 2016). These numbers signaled a critical disconnect in communications between
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Catholic schools and Latino communities. According to Ospino (2016), Director of Graduate
Programs in Hispanic Ministry at Boston College, how U.S. Catholics invite and engage
Hispanic youth will be the most telling indicator in determining the growth or decline of the
America Catholic experience in decades to come.
Purpose of the Study
The purpose of this study was threefold: to initiate a much-needed conversation with
Latino families currently enrolled in nursery through Grade 12 (N–12) Catholic schools, to learn
to what extent Latino families valued specific aspects of the Catholic school experience, and to
compare levels of motivation and satisfaction between Latino and non-Latinos for improved
retention and recruitment purposes. To accomplish these goals, dialogue with Latino families
was the key to affecting positive change.
In studying the relationship between Hispanics and Catholic education, Ospino and
Weitzel-O’Neill (2016) confirmed the need for dialogue:
There are many partners involved in the conversation about the present and future of
Catholic schools in the United States: educators, dioceses, universities, philanthropist,
ministers, etc. One partner that often goes unnamed or is seldom engaged in the
conversation is the Hispanic family. . . . Hispanic families and the leaders in their
communities want to participate more actively in conversations about Catholic education.
However, these families and their children are often treated as passive recipients of a
benefit that someone else gives them rather than being heard as equal partners shaping
the next phase in the history of Catholic education in the United States. (p. 10)
Ospino and Weitzel-O’Neill (2016) identified a significant deficit in Latino outreach efforts: the
tendency for Catholic leaders across the country to set and navigate the path for Latino
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recruitment and retention without input from the most important stakeholders—Latino families
currently enrolled in Catholic schools.
Significance of the Study
The primary purpose of this quantitative study was to gather data from families enrolled in
one Catholic diocesan school system, via an online survey, and explore to what degree Latino
families valued various aspects of the Catholic school experience. Conducting the survey
initiated Ospino and Weitzel-O’Neill’s (2016) call for conversation and contributed to the greater
significance of the study— gathering, analyzing, and sharing data on the Latino experience in
Catholic schools with leadership to better meet their needs. This study served as a starting point
for dialogue with Latino stakeholders and created new paths of outreach to welcome and serve
the millions of Latino children who currently attend public and charter schools.
Based upon the work of Drucker (1954) and his theory of organizational management,
which stressed the importance of learning what customers value, this researcher hoped that
learning what currently-enrolled Latino families value in the Catholic educational experience
would result in increased enrollment, retention, and participation of Latino families as active
stakeholders in the future of Catholic education and evangelization of our faith. Data gathered
was intended to assist in the analysis and reframing of existing institutional practices to better
reflect the needs and wants of currently-enrolled Latino families while creating a blueprint for
communications with other race/ethnic groups who would benefit from Catholic education.
In exploring Latino access to Catholic schools, Corpora and Fraga (2016) stated,
It seems likely that without the greater inclusion of the lived experiences, expectations,
and aspirations of Latino parents and their children, recommendations of how to increase,
and especially sustain, Latino enrollment can run the risk of being misinformed, however
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much they are undoubtedly driven by good will. There is also a clear need for more
surveys of Latino families who do and who do not have children in Catholic schools to
enrich our thinking on strategies to increase Latino enrollment. The greater use of focus
groups to further inform the development of such strategies is likely to produce better
thinking as well. (p. 136)
While research for this study focused primarily on what Latino families value in Catholic
education, data collected from non-Latino families also aimed toward future outreach efforts to
families from all backgrounds. This researcher hoped that data gathered from this study would
contribute specifically to two bodies of literature: Latino outreach in Catholic education and
organizational management theory for non-profits. Rooted in the research literature areas of
Catholic education and organizational management, this researcher hoped to discover the key to
increasing Latino enrollment and retention in Catholic schools at the intersection of faith and
business.
Research Questions
In addressing areas that need immediate attention by Catholic schools involved with
Latino outreach efforts, researchers Ospino and Weitzel-O’Neill (2016) cautioned that “Hispanic
enrollment is undoubtedly one important part of the conversation, yet that conversation is futile
without a critical assessment of our shared mission, school cultures, and the structures of the
Catholic Church” (p. 47). In response to the call for the assessment of mission, culture, and
Church structures, this study sought to answer the following research questions:
1. At the time of enrollment, to what extent were Latino families motivated to enroll by
specific aspects of the Catholic school experience?
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2. To what degree are Latino families satisfied with specific aspects of the Catholic school
experience, post-enrollment?
3. How motivated would currently-enrolled Latino families be to engage in specific cultural,
spiritual, and social service initiatives, if offered?
4. To what extent do Latino families differ from non-Latino families in their levels of
satisfaction and motivation regarding specific aspects of the N–12 Catholic educational
experience?
Definition of Terms
Acculturation: Acculturation is a process in which an immigrant or outsider absorbs the
culture of a host country while maintaining parts of their own cultural identity. This blending of
backgrounds results in a symbiotic, cultural experience wherein both the immigrant and the host
benefit from the sharing of traditions, language, and customs (Patel, 2012).
Assimilation: Whereas acculturation is a blending of old and new, assimilation may be
considered as a replacement of old with new. According to Patel (2012), assimilation can be
understood as “the distinct loss of a certain part of one’s cultural background in the process of
discovering one’s cultural identity” (p. 3).
Bilingual Education: According to Rodríguez, Carrasquillo, and Lee (2014), bilingual
education contains two language components: native-language instruction and English as a
Second Language (ESL) instruction and may be categorized into one of three program models:
transitional (with the goal of English acquisition and limited use of native language), duallanguage/two-way immersion (which aims for bilingualism), and late exit/developmental (with
instruction primarily in the native language for an extended period of time).
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Catholic Identity or Identities: Catholic identity, or identities, is a complex term that
reflects self-identification based on a variety of cultural and historical contexts. Institutional
identities, according to Arbuckle (2013), are socially constructed within cultural and historical
contexts and continuously evolving and reconfiguring in response to changes in history, culture,
and power. The definition of Catholic identity may best be understood when studied in two
distinct time frames—pre and post-Vatican II. From the 1800s–1960, Catholic identity “was
reduced to something univocal and universal imposed on Catholics by the surrounding dominant
antagonistic Protestant society and by a defensively protective hierarchy” (Arbuckle, 2013, p.
34). Vatican II challenged traditional perceptions of Catholic identity and “encouraged Catholics
to craft their Catholic identities on the basis of the Gospel and the church’s Tradition . . . .
Consequently, there are many different theological and sociological understandings of Catholic
identities” (Arbuckle, 2013, p. 67).
Hispanic: The term Hispanic has often been thought by some to be interchangeable with
the word Latino in identifying those who trace their ancestry to a Spanish-speaking country. A
long and heated debate over which name is a more appropriate identifier continues with
questions of race versus ethnicity. A 2008 survey asking for preference between the terms
Hispanic and Latino found that 36% of respondents prefer the term Hispanic, 21% prefer the
term Latino, and the rest have no preference (Passell & Taylor, 2009). Additional Pew research
showed that 48% of Latinos preferred to describe themselves by their country of origin first
(Passell & Taylor, 2009). As the term Hispanic is often used interchangeably with Latino in
research studies, both identifiers will appear throughout this study.
La Familia: With the understanding that Latino communities are as varied as their
countries of origin, the significant value placed on the family is consistent across and among all
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Latino communities. Whereas some cultures define the family unit as parents and children,
Latino cultures consider extended family members (aunts, uncles, grandparents, and cousins)
with equal importance in the family. The extended family is a tightly knit unit (often living
together in the same home) that puts the needs of the family before personal needs (Rivera &
Rogers-Adkinson, 1997).
Latino: In exploring the complex nature of Latino culture, a clear understanding of the
word Latino is necessary. Unfortunately, a simple definition is not possible as the word Latino
represents a composite of unique communities who have strong feelings about being classified
under one generic label. According to Aponte (2012),
The power of naming disguises the ethnic, linguistic, cultural, and class distinctiveness
and differences that are present in the U.S. society. Depending on the nature and origin
of a name, a false consciousness can be fostered, both externally within a group and
internally among the people being named. (p. 69)
For the sake of this study and with this understanding and acknowledgement of the individual
cultures and traditions that make each Latino community unique, the word Latino will be used to
represent the 17.6% of the population, or 56.5 million people who identified as Latino or
Hispanic in the 2015 (Flores, 2017). As the term Hispanic is often used interchangeably with
Latino in research studies, both words will appear in text and citations throughout the study.
Machismo: A term used to describe a Latinos syndrome of expected male behaviors of
which include hyper-masculinity, sexual prowess, and absolute self-confidence (Basham, 1976).
While this negative attribution of machismo is grounded in Latino culture, a less stereotypical
and more tempered interpretation of machismo has also been understood to represent Latino men
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as powerful in their ability to care for their families with courage, honor, responsibility, and
loyalty (Perez, 2012).
Madrina: English Oxford Dictionary (2019) defines madrina as godmother; a woman
who acts as a sponsor, supporter, or patroness in Spain or Spanish-speaking countries.
Marian: Merriam-Webster (2019) dictionary defines Marian as anything of or relating to
the Virgin Mary.
Marianismo: Based upon the Catholic ideal of the Virgin Mary, marianismo is a term used
to describe a more traditional role of Latino women as devoted mothers who self-sacrifice and
suffer for their children, and who place the needs of the mother-child relationship over those of
the husband-wife relationship (Contreras, Kerns, & Neal-Barnett, 2002).
Two-Way Immersion: Two-Way Immersion (TWI), also known as a dual-language
program, provides instruction in two languages to create fully bilingual and biliterate students by
fifth or sixth grade (Fraga, 2016). Students learn with varying proportions of native and
secondary languages with greater use of the native language in the lower grades and more equal
proportions of languages used closer to the sixth grade. The key advantage of the program lies in
the inherent value placed on the use of both English and a second language.
The Two-Way Immersion Network for Catholic Schools (TWIN-CS): TWIN-CS is an
initiative that supports 17 TWIN-CS schools across the country, including St. Michael’s Catholic
Academy in New York (Roche Center for Catholic Education, 2016). According to Mathewson
(2016), dual-language programs in these Catholic schools have been shown to close the
achievement gap between English language learners and their native English-speaking peers as
well as improve the cognitive capacity of all students who participate in the program, regardless
of the native language.
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Gathering Data
To address the enrollment deficit pointed out by Ospino and Weitzel-O’Neill (2016) and
kick-start a dialogue with Latino families, a quantitative survey was sent out to elicit feedback
from all families in one diocesan school system. Survey questions were designed to gather input
from on levels of motivation and satisfaction with academic, environmental, spiritual, social,
cultural, support, planning, and financial aspects of the Catholic school experience. In analyzing
the data collected from the Latino population of the sample, this researcher hoped to provide
Catholic school leadership with critical data sought by researchers, from those most closely
associated with outreach efforts—Latino Catholic families.
Data gathered in this quantitative study was framed on the work of Peter Drucker and his
organizational management theory; specifically, customer value, which states a business must
know the values of their customers by engaging in active communication. The collection of
quantitative data by the survey instrument measured to what extent Latino families valued
specific aspects of the Catholic educational experience. This study provided data to conduct a
systematic analysis of current practices, lay the groundwork for future collaborations, and
actively engage all families as equal partners in sustaining the future of Catholic education.
Limitations of the Study
The most significant limitation of this quantitative study was the use of only one means of
data collection—a 69-question survey. By its nature, survey research is limited in both breadth
and depth by restrictions in survey design and limitations inherent in a one-way method of data
collection. The use of closed-ended questions produced measurable results but lacked a deeper
understanding of participants’ lived experiences in Catholic education. An additional limitation
of the study was related to time and memory. In asking participants to reflect upon their values
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at the time of enrollment, it may be possible that participants’ current perceptions did not align
with their true feelings at that time.
As the survey was sent out via email, the response rate was limited to those who had
electronic devices and were able to open and effectively navigate the instrument. Incorrect or
out-of-date contact information in the diocesan database may have prevented proper delivery of
the survey email to all members of the population. An additional limitation of the study
stemmed from certain homogeneous characteristics of the population and geographic region of
the sample as respondents lived within approximately 118 miles of one another, shared common
demographic and diocesan influences, and operated under the supervision of one diocesan office
with a common framework of academic and spiritual expectations.
Framework
The theoretical underpinning of this research study was Peter Drucker’s organizational
management theory. In Management: Tasks, Responsibilities, Practices, Drucker (1986) stated
that the most important question a business can ask is often the one least asked: “What is value to
the customer?” (p. 62). “In a nonprofit organization, whether you call the customer a student,
patient, member, participant, volunteer, donor, or anything else, the focus must be on what these
individuals and groups value—on satisfying their needs, wants, and aspirations” (Drucker et al.,
2008, p. 3). Drucker suggested, “What the customer buys and considers value is never a product.
It is always utility, that is, what a product or service does for him” (p. 47).
As critical as the question of customer value is who answers the question. Drucker (1954)
stressed that answering the question of customer value, “is so complicated that it can only be
answered by customers themselves” (p. 55). While this statement of who answers this vital
question seems obvious, Drucker et al. (2008) warned, “Nonprofit leaders tend to answer it for
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themselves. ‘It’s the quality of our programs. It’s the way we improve the community’” (p. 38).
Drucker et al. (2008) stated,
The danger is in acting on what you believe satisfies the customer. You will inevitably
make wrong assumptions. Leadership should not even try to guess at the answers; it
should always go to customers in a systematic quest for those answers. And so, in the
self-assessment process, you will have a three-way conversation with your board, staff,
and customers and include each of these perspectives in your discussions and decisions.
(p. 3)
This study examined the Catholic school experience of Latino families, from one diocesan
school, through Drucker’s organizational management lens, viewing the Catholic school as the
business organization and the families as the customers. As the business owners, Catholic school
leaders must ask their customers, Latino students and their parents, the critical question of value.
Applying Drucker’s framework to this study revealed new information regarding utility and what
Catholic schools offer or do for Latino families. The study offered Catholic leaders data to better
meet the needs of all families currently enrolled in schools and new considerations in welcoming
families into Catholic education.
Methodology
This researcher employed a quantitative method of study to learn to what extent currentlyenrolled Latino families value specifics aspects of their Catholic school experience. On behalf of
the researcher, the diocese sent out an email invitation with survey links to all families enrolled
in the diocesan school system. The survey, created in Google forms, consisted of four sections
designed to learn the extent to which currently-enrolled families value specific aspects of the
Catholic educational experience. The first two sections captured and compared levels of
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motivation and satisfaction on 24 particular aspects of Catholic education at the time of
enrollment and post-enrollment. Survey questions in Section 3 explored levels of motivation to
participate in future initiatives in Catholic schools. Section 4 captured demographic data that
was used to compare data from the first three sections by Latino and non-Latino subgroups.
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CHAPTER II
REVIEW OF RELATED LITERATURE
Catholic Education and Immigration in America
The history of Catholic education in the United States contained a rich and complicated
account that dates back to 1606 when Jesuit missionaries served as educators to the indigenous
children in what is now St. Augustine, Florida (U.S. Conference of Catholic Bishops, 2017).
From the very start, inextricable ties existed between Catholic education in North America and
the organic and dynamic process of immigration. The response of Church leadership to
demographic trends over the past 500 years fueled significant growth, followed by a dramatic
decline in both the number of Catholic schools and student enrollment.
The Catholic population in the United States grew as the result of two significant waves of
immigration. The first wave of Irish and German immigration took place in the 19th century,
raising the Catholic population from 500,000 in 1829 to 8,000,000 in 1884 (Buetow, 1970). The
second wave consisted mostly of immigrants from southern and central Europe and Ireland,
boosting the Catholic population to 17,735,553 in 1920 (McLaughlin, O’Keefe, & O’Keefe,
1996). With this surge in the Catholic population and in response to the decidedly Protestant
nature of public education in America during these times, Church leadership called for the
creation of more Catholic schools to educate and protect Catholic immigrant children in America
(Buetow, 1970).
Debates and disagreements arose on how best to educate immigrant children in their local
parish schools. Whereas public schools of the time focused on assimilation of students through
the eradication of cultures, Catholic schools took a gentler approach to assimilation as local
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parishes embraced immigrant cultures as a means of welcoming and evangelizing their mission
of Catholic education:
For the immigrant the parish presented something familiar, something of the culture he
had left behind. Many parishes, in order to accommodate the immigrant better, were
national, based on country of origin . . . . The Church’s aim for the immigrant was twofold: to have him hold on to his Roman Catholic faith, and at the same time to prepare
him to be a good American citizen. (Buetow, 1970, p. 202)
Conflicts arose, however, within the Church when individual immigrant parishes rejected the
measures toward assimilation and instead retained and practiced Catholicism in the tradition of
their homeland, especially concerning the preservation of their native language (Buetow, 1970).
Despite differences in practice among national parishes, the National Center for Educational
Statistics (1993) reported enrollment in Catholic schools grew from 1,925,521 students attending
8,103 elementary and secondary Catholic schools in the United States in 1921 to an all-time high
of 5,574,000 students attending 13,292 schools in 1965.
A third large-scale wave of immigration took place in the 1960s from Latin America, the
Caribbean, and Asia, with families settling into urban areas previously inhabited by earlier
immigrants (Louie & Holdaway, 2009). Flores (2017) pointed to the 1965 Immigration and
Naturalization Act as the impetus for dramatic shifts in immigration trends starting in 1965. The
Center for Immigration Studies (1995) credited this piece of legislation for the third wave of
immigration with the eradication of the quota system and the creation of law with reunification
and employment opportunities at its core. Despite this continued influx of Catholic immigrants
throughout the second half of the 20th century and into the 21st century, Catholic education
experienced a dramatic decline in scope, with 1,878,824 students attending 6,429 Catholic
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schools by 2017 (National Catholic Educational Association, 2017a). The 2016–2017 school
year showed a 1.5% decline in secondary and 2.1% decline in elementary enrollment, adding to
the overall national enrollment decline of over 441,000 students, or 19% loss of enrollment since
2007 (National Catholic Educational Association, 2017a).
Many factors contributed to the significant decline in Catholic school enrollment and
ensuing school closures, including financial hardships experienced by families, rising payrolls
due to the shift from clergy to lay educators, demographic shifts in urban centers, decrease in
parish financial support, and increased competition from charter schools (McShane, 2014).
These factors created significant financial challenges for all stakeholders connected with
Catholic education.
In response to declining enrollment, Catholic leadership raised tuition rates in an effort to
balance strained budgets. In the ten years, from 2004 to 2013, Catholic elementary school tuition
rates rose by 35%, from an average of $2686 to $3673 per year (Center for Applied Research in
the Apostolate, 2014), placing Catholic education out of reach for the majority of those families
who desired it. While many factors contributed to the decrease in Catholic school enrollment,
the Center for Applied Research in the Apostolate (2014) reported that the 54% of Catholic
parents not enrolling their child in Catholic schools stated tuition as the primary factor that
dissuaded them from enrollment. Additional problems cited by Catholic parents not enrolling
their child in Catholic schools included child’s school preference, lack of transportation, location
of school campus, competition from local public schools, perceived quality of academics,
availability of religious education program, no availability in school (waitlist), turnover in
teachers in school, lack of after-care school programs, and competition from local charter
schools (Center for Applied Research in the Apostolate, 2014).
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Church Leadership, Documents, and Catholic Education
The Catholic Church has long-supported Catholic education for all children. According to
Miller (2005), “The Holy See, through its documents and interventions, whether of the Pope or
of other Vatican offices, sees in Catholic schools an enormous heritage and an indispensable
instrument in carrying out the Church's mission in the third Christian millennium” (para. 1). As
far back as 1883 and in response to a census article in The Catholic World newspaper, Catholic
leadership took note of changing demographics and opportunities for the evangelization of
minorities. The newspaper article provided data illuminating the fact that only 2% of African
American students attended U.S. Catholic schools in 1883, just 100,000 out of 7 million, which
signaled an opportunity for the evangelization of African Americans through Catholic education
(Buetow, 1970). Based on demographic data in the following year, The Third Plenary Council
of 1884 called for bishops to dedicate their lives to caring for African Americans and Native
Indians through the creation of churches, schools, orphanages, and asylums (Cassidy, 1948).
Spectata Fides
Pope Leo XIII (1885) urged parents to provide a Catholic education for their children in
his papal encyclical on Catholic Education, Spectata Fides:
In these days, and in the present condition of the world, when the tender age of childhood
is threatened on every side by so many and such various dangers, hardly anything can be
imagined more fitting than the union with literary instruction of sound teaching in faith
and morals. (para. 4)
Pope Leo XIII (1885) looked to Catholic schools as the key to sustaining the Catholic faith: “For
it is in and by these schools that the Catholic faith, our greatest and best inheritance, is preserved
whole and entire” (para. 4).
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Gravissimum Educationis
Pope Paul VI (1965) promulgated the Second Vatican Council’s Declaration on Christian
Education, Gravissimum Educationis, in support of Catholic education in 1965. Gravissimum
Educationis, Latin for the seriousness of education (Cattaro & Russo, 2015), expanded upon
Pope Leo’s encyclical by claiming education as a human right:
All men of every race, condition and age, since they enjoy the dignity of a human being,
have an inalienable right to an education (5) that is in keeping with their ultimate goal, (6)
their ability, their sex, and the culture and tradition of their country, and also in harmony
with their fraternal association with other peoples in the fostering of true unity and
peace on earth. (Paul VI, Section 1, para. 1)
Gravissimum Educationis further specified that all Christians have the right to a Christian
education and called on pastors to ensure this right to their flock: “Wherefore this sacred synod
recalls to pastors of souls their most serious obligation to see to it that all the faithful, but
especially the youth who are the hope of the Church, enjoy this Christian education. (10)” (Paul
VI, 1965, Section 2).
Gravissimum Educationis also introduced the significant relationship between culture and
the mission of Catholic education in service for the common good:
Between pupils of different talents and backgrounds it promotes friendly relations and
fosters a spirit of mutual understanding; and it establishes as it were a center whose work
and progress must be shared together by families, teachers, associations of various types
that foster cultural, civic, and religious life, as well as by civil society and the entire
human community. (Paul VI, 1965, para. 13)
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The Catholic School on the Threshold of the Third Millennium
The Congregation for Catholic Education (1997), on behalf of Pope John Paul II, released
The Catholic School on the Threshold of the Third Millennium in response to the many
challenges facing Catholic education at the end of the 21st century. The letter, addressed to
seminarians and Catholic institutions, served as a call to action in support of sustaining Catholic
education into the new millennium:
The complexity of the modern world makes it all the more necessary to increase
awareness of the ecclesial identity of the Catholic school . . . Catholic schools are at once
places of evangelization, of complete formation, of inculturation, of apprenticeship in a
lively dialogue between young people of different religions and social backgrounds.
(Congregation for Catholic Education, 1997, Section 11)
The Congregation, in this influential letter, acknowledged and called attention to aspects of
diversity and culture and the need for all those vested in the Catholic Church to envision and
cultivate Catholic schools as centers of evangelization for students of every race and background.
The call to embrace inculturation and lively dialogue stressed their critical role in securing the
sustainability of Catholic education into the future.
Ecclesia in America
Pope John Paul II (1999) expanded the dialogue on diversity in his post-synodal apostolic
exhortation, Ecclesia in America, with specific mention of immigrant populations and the
Church’s responsibility to these people in need, “especially with many people and families from
Latin American countries…where in some cases they constitute a substantial part of the
population” (Section 65, para. 1). John Paul II (1999) acknowledged the phenomenon of
immigration and importance of embracing Latino culture into the spirit of evangelization:
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“Migrants should be met with a hospitable and welcoming attitude which can encourage them to
become part of the Church's life, always with due regard for their freedom and their specific
cultural identity” (Section 3, para. 3).
Renewing Our Commitment to Catholic Elementary and Secondary Schools in the Third
Millennium
In Renewing Our Commitment to Catholic Elementary and Secondary Schools in the
Third Millennium, the U.S. Conference of Catholic Bishops (2005) expanded the dialogue on
diversity to include Catholic education with a focus on the immigrant student:
Catholic schools cultivate healthy interaction among the increasingly diverse populations
of our society. In cities and rural areas, Catholic schools are often the only opportunity
for economically disadvantaged young people to receive an education of quality that
speaks to the development of the whole person. As we continue to address the many and
varied needs of our nation’s new immigrant population, the Church and its schools are
often among the few institutions providing immigrants and newcomers with a sense of
welcome, dignity, community, and connection with their spiritual roots. (p. 4)
The U.S. Conference of Catholic Bishops (2005) encouraged Catholic parishes and schools to
embrace the changing diversity within the Church and “face the challenge of addressing the
spiritual, educational, social, and cultural needs of a new wave of immigrants” (p. 8).
Address of His Holiness Pope Benedict XVI
Pope Benedict XVI shared his thoughts on the importance of Catholic education in his
address to Catholic educators at the Conference Hall of the Catholic University of America in
2008. In the Address of His Holiness Pope Benedict XVI, Benedict XVI (2008) called special
attention to religious and immigrant populations as bedrocks of the Catholic tradition:
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“Countless dedicated Religious Sisters, Brothers, and Priests together with selfless parents have,
through Catholic schools, helped generations of immigrants to rise from poverty and take their
place in mainstream society” (para. 4). Benedict XVI (2008) continued that the sustainability of
Catholic education rested on the ability of the greater community to provide a Catholic education
to all children, regardless of social or economic background. According to Pope Benedict XVI
(2008), “No child should be denied his or her right to an education in faith, which in turn
nurtures the soul of a nation” (para. 5).
Educating Intercultural Dialogue in Catholic Schools Living in Harmony for a Civilization
of Love
The Congregation for Catholic Education (2013) addressed the precious resource of
culture and great potential in the careful union of backgrounds in Educating Intercultural
Dialogue in Catholic Schools Living in Harmony for a Civilization of Love: “Education, by its
nature, requires both openness to other cultures, without the loss of one’s own identity, and an
acceptance of the other person, to avoid the risk of a limited culture, closed in on itself” (Section
1, para. 3). The Congregation for Catholic Education (2013) sought cultural harmony by
promoting peaceful dialogue and mutual enrichment, a process that included self-discovery of
cultural identity in conjunction with non-judgmental acceptance of others.
Address to the Plenary Session of the Congregation for Catholic Education
In the Address to the Plenary Session of the Congregation for Catholic Education, Pope
Francis (2014) pointed to modern challenges of Church that leadership must address for Catholic
schools to evangelize “in a historical and cultural context which is always in flux” (para. 2). In
addition to stressing the importance of educational dialogue, the quality formation of educators,
and the call for educational institutions to become living expressions of the Gospel, Pope Francis
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(2014) highlighted the need for intercultural dialogue in Catholic education, embracing the
diversity of culture:
The profound changes that have led to the ever spreading [sic] multicultural societies
require those who work in schools and universities to become involved in the educational
programmes of exchange and dialogue, with a bold and innovative fidelity able to bring
together the Catholic identity to meet the different ‘souls’ existing in a multicultural
society. (para. 4)
In addition to having drawn attention to the multicultural nature of our society, Pope Francis
introduced the theme of exchange and dialogue, a key element in bridging the gap between
Catholic schools and the various cultures at the heart of outreach efforts. Cattaro and Russo
(2015) described Francis’ more fluid approach to culture as encounter, based upon mutual
acceptance, “a time for dialogue instead of building walls” (p.23).
Most U.S. Latinos were immigrants or children of immigrants who arrived in the United
States from 1960 to 2010, thus making the topic and discussion of immigration essential to better
understanding Latino cultural identity and evangelization of the Catholic faith (Ospino, 2013).
Ospino (2013) stressed the importance of acknowledging the effects that immigration has had on
the U.S. Latino experience, including culture, family relationships, access to education, and
religion, for half the Catholics in the United States whose lives have been directly affected by
immigration and the other half who have been indirectly influenced by its effects.
Culture
A standard definition of the term culture remained elusive to researchers despite countless
studies on the topic. In exploring the relationship among culture, organization, and work,
Kwantes and Glazer (2017) offered, “Culture is complex to define yet implicitly known . . . A
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concept that is a derivation of the agent’s point of view: a condition, a process, a product, or any
combination thereof” (p. 5). From an anthropological standpoint, Tylor (1920) defined culture as
“that complex whole which includes knowledge, belief, art, morals, law, custom, and any other
capabilities and habits acquired by man as a member of society” (p. 1). Kwantes and Glazer
(2017) pointed to the advantages of studying culture from this anthropological perspective of
group study as it allowed researchers “to view cultures as those on the inside of the culture see
them” (p. 8).
Latino Culture
Torres (2010) acknowledged the complex and challenging process of defining Latino
culture, pointing to the heterogeneous nature of Latinos as multicultural, multi-ethnic, multigenerational, multi-lingual, multi-economic, multi-racial, and multi-religious individuals who
resided in rural, suburban, and urban settings. In attempting to define and acknowledge Latino
culture in all its complexity, Brownlee and Lee (2017) called for the development of cultural
competence—the marriage of cultural knowledge, awareness, and sensitivity in which
organizational structure, leadership, and activities inclusively reflect the many values,
perspectives, styles, and priorities of people from diverse cultures.
The study of Latino culture required the inclusion of the many subgroups nestled under
the umbrella of Latino ancestry. In terms of scope, Latino ancestry included over 30 Hispanic
countries of origin, all of which were included as descriptors in the 2016 Census by the U.S.
Census Bureau (2017c). Each country represented a unique community of individuals with
shared values, beliefs, and customs unique to their country of origin. While research showed that
environmental factors influenced group culture, Schein (1984) pointed to an additional
consideration of group culture—stability:
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Culture is perpetually being formed in the sense that there is constantly some kind of
learning going on about how to relate to the environment and to manage internal affairs.
But this ongoing evolutionary process does not change those things that are so thoroughly
learned that they come to be a stable element of the group's life. (Section 9, para. 2)
Matovina (2016) also pointed to stable elements of Latino Catholic culture by highlighting
the spiritual and communal nature prevalent in the lives of Latino Catholics. Matovina (2016)
described the profoundly spiritual aspect of Latino Catholic culture, which included a special
devotion to Jesus, His Eucharistic presence, and practical solidarity—a concept which included
practices of Latino families opening their hearts and homes to family, friends, and even
strangers.
Catholic school leadership understood the importance of understanding and embracing
Latino Catholic culture as critical to outreach efforts. The Alliance for Catholic Education
(2014) published a strategic report calling for all Catholic leadership to embrace and empower
Latino families and culture through Catholic schools:
In the United States, we have seen an increasing number of Latino families putting down
roots in our communities and contributing to the life of our nation. The energy and love
of the Latino community for the Catholic faith brings a welcome vitality to our Catholic
family. With a shepherd’s care, the bishop must find ways to communicate the
availability and value of Catholic education for children of Latino families. (p. 21)
This report, Renewing Our Greatest Strength and Best Inheritance: Our Historic Opportunity to
Empower Latino Families through Catholic Schools, was created with insights from U.S.
cardinals, archbishops, bishops, and pastors, and served as an invitation and blueprint for all
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Catholic leadership to embrace Latino families and their culture for the sustainability of Catholic
education into the future (Alliance for Catholic Education, 2014).
A Look at Latino Demographics
The rapid increase in the Latino population accounted for over half of the growth of the
total U.S. population between 2000 and 2010 (Bauman, 2017). According to the U.S. Census
Bureau (2018), 58.9 million individuals identified as Hispanic in the 2017 Census, representing
18.1% of the nation’s total population and making Hispanics the largest ethnic or racial minority
in the United States. Of these 57.5 million, the U.S. Census Bureau (2017b) reported
36,255,589, or 63.2%, identified as Mexican with the remaining 36.8% identifying as Puerto
Rican, Cuban, Dominican, Central American (Costa Rican, Guatemalan, Honduran, Nicaraguan,
Panamanian, Salvadorian, Other Central American), South American (Argentinian, Bolivian,
Chilean, Columbian, Ecuadorian, Paraguayan, Peruvian, Uruguayan, Venezuelan, and other
South American), and other Hispanic or Latino (Spaniard, Spanish, or Spanish American).
According to the National Catholic Educational Association (2017c), approximately 66
percent of Latinos living in the United States in 2017 were born here, and 34% emigrated from
another country. Those who reported citizenship included second and third-generation Hispanics
whose cultural makeup differed from first generation immigrants in definitions of “time, family,
relationships and etiquette” (National Catholic Educational Association, 2017c, para. 1).
Colby and Ortman (2015) reported U.S. Census Bureau data predicting a Hispanic
population increase from 55 million in 2014 to 119 million by 2060, from 17% to 29% of the
U.S. population, a significant factor in making the United States “a ‘plurality’ of racial and
ethnic groups” (p. 9). The census data predicted that by 2044, there would no longer be a
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majority group in the United States as the non-Hispanic white population would, for the first
time in U.S. history, comprise less than 50% of the U.S. population (Colby & Ortman, 2015).
School-aged Latino demographics. The Hispanic student population accounted for
22.7% of the student population in the United States in 2016, having doubled from 8.8 million in
1996 to 17.9 million in 2016, enrolled in all levels of education from nursery to college
(Bauman, 2017). From 1996 to 2016, Latino enrollment increased from 12.7% to 22% in
nursery school, from 14.9% to 25.7% in kindergarten, from 14.1% to 25.0% in Grades 1–8, from
13.2 % to 23.7% in high school, and 8.0% to 19.1% in college (Bauman, 2017). Looking at
kindergarten–Grade 12 specifically, Lopez, Krogstad and Flores (2018) reported that Latinos
accounted for 25% of the nation’s 54 million students in 2016, up from 16% in 2000 and 14
states, Latinos accounted for at least 20% of K–12 students in 2016, up from six states in 2000.
Census data from 2014 named Latinos as the youngest racial or ethnic group in the United
States, with one-third of that population, or 17.9 million individuals, under the age of 18 with
94% of this subset born in the United States (Patten, 2016). Due to the nature of the younger
demographic, the National Center for Education Statistics (NCES) predicted a 33% increase in
Latino student population from 2011 to 2022, a substantial increase second only to a predicted
44% increase for students of two or more races (Hussar & Bailey, 2014). Looking to 2050,
census data predicted a rise in the number of Latino children from 9 million in 1980 to 35.6
million in 2050, aligning more with the number of non-Hispanic White children whose numbers
are predicted to drop from 74 million in 1980 to 36.4 million in 2050 (Murphey, Guzman, &
Torres, 2014).
Catholic school-aged Latino demographics. The percentage of Hispanic students in
Catholic schools has not changed significantly over the past 20 years despite the surge in the
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Latino population. According to the National Centre for Educational Statistics, Hispanics
represented 13.4% of total Catholic school enrollment in pre-K through Grade 12 in 2007–2008
(Broughman, Swaim, & Keaton, 2009). Ten years later, the NCEA reported the percentage of
Hispanic students in Catholic schools at 16.8% for 2017 (D. McDonald & Schultz, 2017).
In 2017, the number of school-aged Catholics was larger than ever, with over 60% of
these youth identifying as Latino. D. McDonald and Schultz (2017) reported that 16.8%, or
315,610 of students enrolled in Catholic elementary, middle, and secondary schools during the
2016–2017 school year identified as Hispanic/Latino. This number represented a fraction of the
total number of Latino school-aged children in the United States, with approximately 2.3% of the
Hispanic school-aged population enrolled in Catholic education (Winters, 2016).
Ethnic Terminology
The complexity of Latino culture involved an impassioned and longstanding debate over
the ethnic labels of Latino and Hispanic. As of 2018, a unanimous choice of terminology could
not be reached as each word represented a composite of communities with varying backgrounds
and strong feelings about being classified under one label. New York Times’ author Gonzalez
(1992) illustrated the Hispanic/Latino divide in the article “What’s the Problem with ‘Hispanic’?
Just Ask a ‘Latino’” with quotes from notable Latinos on both sides of the dispute and reported
results of a Hispanic political attitudes survey that demonstrated “most Hispanics/Latinos prefer
to identify themselves as Puerto Rican, Columbian, Dominican, or just plain American” (para.
14).
Aponte’s (2012) research contradicts the interchangeable nature of the terms Hispanic and
Latino as he explored the importance and consequences of naming in Santo!: Varieties of
Latina/o Spirituality:
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The power of naming disguises the ethnic, linguistic, cultural, and class distinctiveness
and differences that are present in the U.S. society. Depending on the nature and origin
of a name, a false consciousness can be fostered, both externally within a group and
internally among the people being named. (p. 69)
The ethnic terminology debate continued with many researchers using the terms Hispanic and
Latino interchangeably according to the nature and context of their study.
Ethnicity, Race, and the Federal Government
Heated exchanges over terminology started in the 1960s and continued with staunch
supporters of each term arguing their points through various political, social, and historical
lenses. In studying the politics of ethnic names, Alcoff (2005) looked at the history behind the
Latino/Hispanic debate and pointed to the Federal Office of Management and Budget’s 1978
Directive No. 15 as a pivotal moment in the history as the directive called for all U.S. agencies to
use the term Hispanic to describe anyone whose origin or culture was Spanish, regardless of
race. According to Alcoff (2005), “every census form and most other government documents
has used the term Hispanic to designate peoples from Latin America and has cordoned off the
Spanish-speaking Caribbean immigrants within this rubric as well” (p. 403).
The U.S. Census Bureau mirrored the Latino/Hispanic debate, as evidenced in a wide
range of terminology used in attempts to capture demographic data for the Hispanic population
in the United States from 1970 through 2010. Since 1970 and in response to demographic
changes in the United States, the U.S. Census Bureau attempted to capture information regarding
race and ethnicity from all respondents taking the census. In 1980, the Bureau included a
Hispanic identifier, which eventually changed to Spanish/Hispanic/Latino with the 2000 census.
With demographic shifts and population surges from Spanish-speaking countries since the 2000
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census, respondents increasingly found census questions regarding race and ethnicity confusing
and limited (Mathews et al., 2017).
Data collected in the 2015 National Content Test Race and Ethnicity Analysis Report
showed that more than 70% of those who self-identified as Hispanic to the ethnicity question did
not respond to the race question, not able to identify with any of the racial categories offered in
the census (Mathews et al., 2017). According to the Pew research, two-thirds of Hispanic adults
reported being Hispanic as part of their racial background and “more Hispanics prefer[ed] to use
their family’s country of origin rather than the pan-ethnic terms ‘Hispanic’ or ‘Latino’” (Cohn,
2017, para. 7). Based on data, the U.S. Census Bureau committed to combining race and
ethnicity questions for the 2020 Census with the goal of better collecting the highest quality
statistics from the country’s diverse population (Mathews et al., 2017).
Financial Challenges
The 2014 Child Trends Hispanic Institute report on America’s Hispanic children painted a
concerning picture of the current state of affairs for Hispanics living in the United States.
According to the report, one-third of Hispanic children live in households with income below the
poverty level, many living in neighborhoods with high and very high levels of poverty, resulting
in Hispanic children ranking the least likely to be academically ready for kindergarten (Murphey
et al., 2014). Murphey et al. (2014) reported that “Children who experience poverty are at a
higher risk for many negative outcomes: poor health, lower school performance, delinquent
behavior, unemployment, and dependence on public assistance” (p. 10).
Latino Communities
Rayas (2010) described the community as a marriage of family and spirituality in the daily
lives of Latinos:
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La familia's understanding of community includes a unified body of individuals who live,
work, and journey together throughout life. It is a connection with all people in the
family, the neighborhood, the church community, and in the larger global community.
This relationship as a member of la familia de Dios (the family of God) reaches beyond
blood ties. It is a view of community that is interdependent, one in which all are
members, and brothers and sisters help each other. (p. 10)
Central to the understanding of Latino populations was the discovery and acknowledgement of
the diverse values, beliefs, and customs of various Latino communities. To better understand
Latino families, Skogrand, Hatch, and Singh (2005) pointed to the importance of understanding
Latino cultural themes, especially the importance of family, religion, and gender roles.
The Importance of Family
The focus and importance of family were consistent across and among all Latino
communities. Skogrand et al. (2005) highlighted the importance of family as a pervasive value
that overrides individual needs. Whereas some cultures defined the family unit as parents and
children, Latinos considered extended family members and other relatives with equal
importance. This concept of family, or familism, served as a support system in the face of life’s
challenges (Skogrand et al., 2005). Ospino (2013) supported this sentiment:
The family plays a very important role in the development of human relations and the
stability of the community. While the concept of traditional family—father, mother, and
children is central to the experience of community among Hispanics, familia more
frequently includes other immediate blood relatives, in-laws, padrinos, madrinas,
compadres and close friends. (p. 72)
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Research in 2014 supported the importance of family in Latino culture with statistics that
showed that more than half of Hispanic children (58%) lived with married parents, the highest
rated among minorities, and 58.9% of those families ate seven or more home-cooked meals a
week, the highest rate of all race and ethnicities and well above the U.S. average of 45.5%
(Murphey et al., 2014).
The Importance of Latino Spirituality and Community
Ospino (2013) raised awareness of the importance of learning the starting points for faith
formation within Latino communities:
In some cases, that common experience is immigration; in others, exile; in others, to live
as Hispanic women raising families in this country; in others, some form of
marginalization; in others, the search for one’s identity in a culturally diverse society—
and the Church. (p. 61)
Miranda (2007) stressed the critical role of religion in the daily-lived experience of Latino
communities, infused with a deep devotion to God and the Blessed Mother and religious
practices. Rayas (2010) pointed to St. Paul and his use of the Greek word koinonia, or
communion, to express the personal interaction within community necessary for catechesis of the
faith in Latino communities. La familia de Dios (The Family of God) experienced God in their
lives through interactions in daily life, or lo cotidiano.
Goizueta (1995) spoke of the marriage of spirituality in terms of community in
Caminemos con Jesus (Let’s Walk with Jesus):
What we offer to our adoptive country is, above all, the hope of freedom grounded in
community. From within our own history as Latinos and Latinas, we offer the
opportunity of an individual freedom based in relationship. For, though we are aliens in

36
both our countries of origin and in our adopted country, we U.S. Hispanics know that we
are not alone. We walk with each other and with Jesus. (p. 149)
Martinez (2014) acknowledged the study of the Latino experience lies at the intersection of faith
and culture.
With the decrease in parishes across the United States, the popularity of apostolic
movements such as Cursillo, Marriage Encounter, Charismatic Renewal, Neocatechumenate,
Communion and Liberation, and Opus Dei, energized and renewed the faith of many Catholics
and former-Catholics (Deck, 2006). Archbishop Stanislaw Rylko, President of the Pontifical
Council for the Laity, attended the first meeting for ecclesial movements and new communities
for all of Latin America in Bogata, Columbia, in 2006. In his address in Bogata, Rylko (2006)
stated: “The ecclesial movements and new communities contain a precious evangelizing
potential urgently needed by the Church today” (Section 2, para. 3) and encouraged the
participation of the Church in Latin America “where popular piety is deeply rooted and diffused”
(Section 3, para. 10).
A History of Suffering
A deeper understanding of Latino history facilitated better comprehension of Latino
spirituality. According to Empereur and Fernandez (2006), Latino communities were heavily
influenced by a long history of suffering and oppression for which Latinos embraced the
Sacraments “to help the community become the place in which the power of love turns back the
forces of evil in the world” (p. 87). Latinos, especially U.S. immigrants, looked for a means to
safety share and heal the wounds suffered by leaving loved ones behind in their native countries
(Miranda, 2007). Aponte (2012) touched on the immigration issue and called attention to the
phenomenon of globalization and its effects on Latino populations in the United States:
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In an increasingly globalized society, migrants and their children retain links with the
sending country in terms of practices and relationships, identities and social structures,
contributing to a situation in which individuals and groups acquire and live with multiple
and concurrent names and identities. Therefore, a fuller understanding of which Hispanic
and Latino/as are can be obtained only when those people are considered through the lens
of globalization and transnationalism and how they impact transnational identities. (pp.
59–60)
In this context of globalization and immigration, Aponte (2012) described Latino
spirituality as an organic process in which “the many Latino/a cultures are in constant yet
shifting contact and exchange with other cultures and ways of being religious and spiritual”
(p.142). This changing landscape of spiritual foundation presented challenges to Church
leadership who interpreted Latino religious practices as foreign to traditional Catholic teachings
and had “little idea about how to strategically respond to the presence of millions of Catholic
immigrants from all over the world” (Ospino, 2013, p. 61).
Latino Symbols and Rituals
The long and tumultuous history of Latino evangelization in the United States gave rise to
popular religion, a term used to represent diversity in which communities interpreted and
practiced their religion (Espin, 1997). Espin (1997) cited that popular religion was “omnipresent
in the Latino universe . . . one of the few core elements shared by all Latino cultural communities
in the country (p. 63). Symbols and rituals played an important role in popular religion as they
served as powerful and meaningful representations of the lived-faith experiences within Latino
communities.
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Devotion to Mary. A sincere devotion to the Bless Mother Mary existed across Latino
faith communities in the United States and abroad:
One very important identity marker—both constructive of and constructed by cultural
identity—is a relationship with Mary under a culturally specific devotional name,
intimately bound with the history of the devotion and the history of the cultural
community. (Espin, 2010, p. 16)
Espin (1997) stated that popular Catholicism, specifically, tended to favor “the visual, the oral,
and the dramatic” (p. 71) and focused mainly on the crucified Christ and Mary—two central and
organizing symbols—represented in countless ways and means throughout diverse Latino
communities.
Rodríguez (1994) explained the history behind the image of Our Lady of Guadalupe and
explored the meaning behind the work of art:
The emphasis on family values, the notion of enduring suffering, the ability to hope
against all hope, a spontaneous feeling of connection and relationality, the unquestioned
sense of God’s providence as it is delivered through Our Lady of Guadalupe, the warm
conversational sense of the presence of God, respect and love for all beings—all of these
are found in the image of Our Lady of Guadalupe. (p. 146)
According to Aponte (2012), Our Lady of Guadalupe of Mexico, patroness of the Americas,
“closely identified with the identity and religiosity of many Mexicans and Mexican Americans”
(p. 22). This Marian symbol, although rooted in Mexican culture, empowered the Mexican
people to interact in the United States with a focus on family values, the end of suffering, the
power of hope, and the divine power of God (Rodríguez, 1994).
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In addition to the Mexican devotion to Our Lady of Guadalupe, Espin (2010) noted the
significance of devotional practice to Mary across the diverse population of Latino Catholic
communities:
There are nineteen (but arguably at least twenty-one) historically and culturally distinct
Latino/a communities in the United States. These communities ground the various
Latino/a familial, personal, and Catholic identities. One very important identity marker—
both constructive of and constructed by cultural identity—is a relationship with Mary
under a culturally specific devotional name (i.e., a Marian devotional name specific to
each community). These names, in turn, are intimately bound with the history of the
devotion as well as with the subsequent history of the cultural community. (p. 15)
The University of Dayton (n.d.) compiled a list of the unique devotional names and
representations of Mary found in Latino countries around the world: Our Lady of Luján
(Argentina), Our Lady of Copacabana (Bolivia), Our Lady of Aparecida (Brazil), Our Lady of
Angels (Costa Rica), Our Lady of Carmel (Chile), Our Lady of Chiquinquirá (Colombia), Our
Lady of Charity (Cuba), Our Lady of the Altagracia (Dominican Republic), Our Lady of
Quinche (Ecuador), Our Lady of Peace (El Salvador), Our Lady of the Rosary (Guatemala), Our
Lady of Suyapa (Honduras), Our Lady of the Immaculate Conception of El Viejo (Nicaragua),
The Immaculate Conception (Panama), Our Lady of Mercy (Peru), Our Lady of Divine
Providence (Puerto Rico), Our Lady of the Thirty Three (Uruguay), and Our Lady of Cormoto
(Venezuela). While devotional names and practices varied, symbols of Mary were “present in
every Catholic Latino community in the United States with very similar functions and meaning,
giving us a religious connecting link in the midst of Latino diversity” (Espin, 1997, p. 71).
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Indigenous art. Carmen Nanko-Fernandez (2009) wrote about Latino holy images made
of wood, santas and santos de palo, in The Craft of Holiness: The Art of Catechesis. NankoFernandez (2009) described the practice in which local carvers made holy images, carved in
wood, for everyday people to purchase on the roadside, who then carried the holy objects with
them throughout their days. This catechization through wooden saints represented popular
religion, “poised at the intersection of faith and culture” (p. 5).
La benedición. A popular spiritual practice in all Latino communities included the ritual
of la benedición, or the blessing. Miranda (2007) explained the importance of the blessing from
her first-hand experience as a child born in New York City to Puerto Rican parents:
As a child, I was taught that before I left for school and upon returning from school, I was
to greet my grandparents, parents, aunts, and uncles by asking for la benedición
(blessings). This pattern was repeated whenever I left the house, went to bed at night, or
visited one of my or visited one of my relatives. I remember that they would respond que
Dios te bendiga, (God bless you), and I would feel the presence of God whenever I heard
this blessing. (p. 2)
In addition to la benedición, the Novenario Vigil was another home-based prayer ritual
that consisted of community prayer for a departed over nine consecutive nights in a row, in
which a prayer person, known for their gift of spirituality, led the family and friends in praying
the rosary throughout the vigil (Miranda, 2007).
Quinceñera. Often misunderstood in common culture as the Hispanic sweet sixteen, the
quinceñera, a Latino celebration for a fifteen-year-old, symbolized a significant religious practice
and rite of passage for young Latino girls moving from childhood into adulthood (Miranda,
2007). A young woman’s quinceñera usually included a religious ceremony followed by a party
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at home—a combined celebration of the cultural, social, and religious passage to womanhood
(Aponte, 2012). Miranda (2007) described the quinceñera as “a celebration of life and gratitude
to God” (p. 3) both by the fifteen-year-old girl, her parents, and the extended family and
community.
Dramas. In addition to the more tangible works of art, Latino popular religion was also
lived out in dramas. Passion plays were a common Latino custom in which the faith-filled
reenacted the crucifixion of Jesus in the streets. San Fernando held a passion play for the last
250 years, acted out by the working poor, and experiences by over 25,000 visitors each year
(Lawton, 2009). Lawton (2009) explained, “And so these plays, these dramas, these public
events in the plazas, in the streets of the cities, began to take the place of kind of going into a
classroom and reading a catechism book” (Section 17).
Street dramas were a more contemporary expression of Latino spirituality—an innovative
tool for evangelization and outreach to at-risk Latino youth and a meaningful form of Latino
popular religion to reach Latino youth who needed God in their lives (Sánchez-Walsh, 2003). In
exploring the role of popular religion and images of Christ in Hispanic communities, SánchezWalsh (2003) described the significant impact that street dramas held in successfully
evangelizing at-risk youth who had “partied their way through their teenage years” (p. 142).
Habits. In line with the importance of Latino rituals, Bishop of Sacramento Jamie Soto
stressed the importance of habits, or daily rituals, in Latino spirituality. Soto (2010) described
the actions of passerby at Our Lady of Guadalupe Church, in a struggling California
neighborhood, on one given morning: one woman stopped to place her hand on the image of Our
Lady and bowed her head to pray, a young man made the sign of the cross as he passed the
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church, some elderly gathered for morning discussions. These small actions held great power as
they made “a little more graceful some difficult, desperate lives” (Soto, 2010, p. 4).
According to Soto (2010), religious habits, cultural traditions, and ties to the Incarnation
provided a means for believers to find grace and strengthen their spirituality with the “fusion of
culture and faith… the Word becoming flesh in the habits and routines that are the substance of
human existence” (p.6).
The Importance of Gender
Despite limited evidence on Hispanic gender-roles attitudes due to challenges with the
classification of Hispanic group members and variations among selected groups under the
Hispanic umbrella, research pointed to Hispanics leaning toward less egalitarian gender-role
attitudes than African Americans or whites (Kane, 2000). Uniquely Latino family values of
familismo, personalismo, marianismo, and machismo may have served as an organizing
framework that influenced behaviors within diverse Latino communities (Cauce & DomenechRodríguez, 2002). The gender-based values of marianismo, related to women and the Virgin
Mary, and machismo, related to male-domination and pride, have been interpreted in both
negative and positive ways, depending on the time and the perspective of the observer (Cauce &
Domenech- Rodríguez, 2002).
In exploring attitudes regarding Latino women and society, Halpin and Teixeira (2010)
discovered:
The study found striking consistency in men and women’s attitudes about many formerly
contentious issues of gender relations and the working status of women. The study overall
found strong majorities of men and women agreeing that the rise of women in the
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workforce is a positive development for society—a belief that crossed partisan,
ideological, racial and ethnic, and even generational lines. (p. 1)
Halpin and Teixeira (2010) echoed Cauce and Domenench-Rodríguez in their call for more
comprehensive research on Latino attitudes and subgroups to better understand the range of
opinions among Latino subgroups.
The University of Notre Dame
At the turn of the twenty-first century, The University of Notre Dame demonstrated their
commitment to Catholic education with strategic planning to attract the second fastest-growing
ethnic group in the U.S. Catholic Church—Hispanic Catholics. The University pioneered Latino
outreach, support, and educational efforts that served as the blueprint for building bridges
between the Catholic Church and Latino communities across the United States.
Alliance for Catholic Education
In response to the dwindling number of religious educators in schools across the United
States, Father Timothy Scully, CSC, and Rev. Sean McGraw, CSC, co-founded the Alliance for
Catholic Education in 1993 to recruit and train Catholic school lay teachers with the hope of
sustaining the future of Catholic education. In a “Catholic School Matters” podcast with Dr. Tim
Uhl, Notre Dame Professor Father Scully shared a story in which he posted an Alliance for
Catholic Education program advertisement in the University’s student newspaper which read,
“Are you tired of getting homework, then give some,” which sparked the interest of over 200
Notre Dame seniors and produced a 1993 cohort class of 40 Catholic school teachers (Uhl &
Scully, 2017). In 2017, 72% of 1,962 program graduates continued teaching, which Father
Scully attributed to the millennial and post-millennial generations’ strong desire to serve (Uhl &
Scully, 2017).
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Since its beginnings, the Alliance for Catholic Education focused on teacher formation,
the creation of Alliance for Catholic Education-run student academies, STEM and inclusion
initiatives, and service to Latino communities. Through the formation of teacher and leader
talent, expanding access to Catholic education, enhancing school vitality, and conducting
research on school improvement, the Alliance for Catholic Education (2016) strengthened and
transformed N–12 Catholic education in every one of the 50 United States.
In 1999, the University of Notre Dame formed the Institute for Latino Studies, a program
that served as an interdisciplinary resource and support system for the Notre Dame Task Force
and whose goal focused on facilitating a better understanding of Latino experience and culture
for the Notre Dame community and beyond. In addition to preparing leaders, advancing
research, and strengthening community through Latino studies, the Institute introduced important
initiatives in Catholic education, such as the launch of a dual-language immersion program in
elementary schools in which “students bring their distinct language and cultural knowledge to
form new learning communities that gain from different linguistic and cultural assets”
(University of Notre Dame, 2017, para. 2).
To Nurture the Soul of a Nation
In response to the U.S. Conference of Catholic Bishop’s report, Renewing Our
Commitment to Catholic Elementary and Secondary Schools in the Third Millennium, the
University of Notre Dame assembled a task force in 2005 to study four critical concepts put forth
by the bishops regarding the strengthening of Catholic education: Catholic identity, formation of
teachers, academic excellence, and financial attainability (Notre Dame Task Force, 2009). The
ensuing 2006 report, Making God Known, Loved, and Served: The Future of Catholic Education
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in the United States, inspired the formation of a second task force to look more deeply into data
pointing toward Hispanic communities as the answer to Catholic school enrollment challenges.
In 2008, the University of Notre Dame’s President, Rev. John Jenkins, CSC,
commissioned the Notre Dame Task Force on the Participation of Latino Children and Families
in Catholic Schools “to direct strategically targeted inquiry into the challenges and opportunities
related to the participation of Latino families and children in Catholic schools” (Notre Dame
Task Force, 2009, p. 12). The task force was comprised of 52 visionary leaders working with
Latino populations, including bishops, superintendents, pastors, school leaders, teachers,
philanthropists, community organizers, marketing experts, and leaders of national organizations
(Notre Dame Task Force, 2009). On December 9th, 2009, the feast of Our Lady of Guadalupe,
the task force released its quintessential report: To Nurture the Soul of a Nation: Latino Families,
Catholic Schools, and Educational Opportunity. This report solidified the urgent need for
Catholic institutions to engage and embrace Latino students and their families. The report
revealed that while Latinos represent nearly 70% of all practicing Catholics under the age of 35,
only 3% of Latino children enrolled in Catholic schools (Notre Dame Task Force, 2009).
The Catholic School Advantage Campaign
After the release of To Nurture the Soul of a Nation, Notre Dame launched the Catholic
School Advantage Campaign: The Campaign to Improve Educational Opportunities for Latino
Children, whose mission focused on enrolling 1 million Hispanic students in Catholic schools by
2020 (Alliance for Catholic Education, 2019b). The University of Notre Dame teamed up with
dioceses across the country in a unified a movement in support of Catholic education that
espoused “higher graduation rates, demonstrated academic achievement, character formation,
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civic engagement, and a variety of prosocial and pro-ecclesial effects” (Alliance for Catholic
Education, 2019c, para. 4).
The Alliance for Catholic Education (2019a) stated that Catholic schools, in comparison
to public schools, had a smaller achievement gap, higher academic achievement in schools with
similar demographics, higher Latino and African American graduation rates for high school and
college, reduced social class effects, greater relative achievement rates for poor and at-risk
students, higher voter turnout after high school, higher earning potential after graduation, and
more civically engaged, tolerant, and service-minded adults.
In a 2018 podcast, Father Thomas Sully, CSC, acknowledged that Latino outreach is by
far the most important and critical focus for and the future of Catholic education:
The future of the Catholic Church is here and it’s Latino. The fact that 3% of Latino
families send their children to Catholic school whereas 68% of practicing Catholics under
the age of 35 are Latino. That just can’t work. It can’t work for the Latino community
who is Catholic in this country and it can’t work for us. (Uhl & Scully, 2017)
In the podcast, Sully discussed this dilemma as the impetus for the Catholic School Advantage
Campaign, which targeted pastors and school leaders in struggling schools and provided them
with “the skill set to attract and retain, and teach effectively and culturally responsively, the
Latino families that they are entrusted the pastoral care of their souls for” (Uhl & Scully, 2017).
The Madrinas Model
As an essential part of their Latino outreach efforts, The University of Notre Dame
Alliance for Catholic Education (2015) created the Madrinas Model program “to increase Latino
enrollment by creating and strengthening the connections between Latino families and the
school, while fostering a culture of support for children’s academic education and spiritual
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formation” (p. 13). Across the country, networks of madrinas and padrinos engaged Latino
families while assisting their school communities with critically essential roles of marketing,
recruiting, and mentoring new Latino families. This model proved successful in increasing
Latino enrollment in Catholic schools in the Dioceses of Camden, Chicago, Cincinnati, Joliet,
New York, Orange, Richmond, and Toledo (Alliance for Catholic Education, 2015).
St. Benedict’s parish school, near Chicago, experienced great success with their madrinas
and padrinos program in 2011. Roberto Reyes, one of the parent ambassadors, reflected, “how
the school has found its voice to call others into cooperation—and how that voice has acquired a
Latino accent—with assistance from the Alliance for Catholic Education” (Schmitt, 2012, para.
1). In addition to building new and authentic relationships with Latinos and other minority
groups, parent ambassadors mentored families with support and resources for questions and
concerns raised by new families after enrollment into a Catholic school (Schmitt, 2012). Schmitt
(2012) reported that St. Benedict’s Principal Susan Rys described the program as “a virtuous
cycle of connection making” (para. 14) and the diversity she experienced as “a gift that brings a
growing harvest of benefits to students, parents, and communities” (para. 15).
Segura Initiative
With guidance from the University of Notre Dame’s Alliance for Catholic Education,
Bishop Francis DiLorenzo established the Segura Initiative in 2010 in response to a rising Latino
population and decreasing school enrollment throughout the Diocese of Richmond. Considered
to be one of his most significant accomplishments as Bishop, the Segura initiative increased
Latino enrollment from two students in 2010 to 948 students in 2017 and provided over $5.5
million in tuition assistance for 386 of these students in the 2016–2017 school year and provided
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students with a comfortable, bi-lingual, Christ-centered environment in which to learn and
prosper (Diocese of Richmond, 2017).
A Brief History of Bilingual Education
Research from the 19th century through the 1960s promoted a theory that bilingualism
was detrimental to thinking, limited by a cap in the brain for language storage, and
counterproductive to learning as second language acquisition was thought to take away from the
primary language (Rodríguez et al., 2014). Based upon this research, educational curriculum
focused solely on English instruction with limited exposure to a second language. Research
from the 1970s to 2000s challenged this theory with reports demonstrating the many benefits of
bilingualism, including metalinguistic awareness, cognitive development, academic
achievement, and cross-cultural awareness and understanding (Rodríguez et al., 2014).
Gándara (2017) cited that the third to one half of Latino students’ inability to speak
English at the start of schooling, coupled with decades-long decreases and bans in bilingual
programs, caused a severe impediment in the ability of Latino students to succeed academically.
Research showed that Latinos placed in dual-language and bilingual programs outperform
Latinos in English-only programs and come closest to closing the achievement gap with nonLatino students (Gándara, 2017).
In exploring the future of Catholic education, Fraga (2016) pointed to the promise and
potential of Two-Way Immersion (TWI), also known as a dual-language program. This method
of teaching, provided instruction for non-English speaking students in their native language as
well as English, embracing both languages and developing bilingual and biliterate students.
According to Fraga (2016), “The goal of TWI is the building of communities of intercultural
competence and appreciation” (p. 140). TWI differed from the traditional bilingual and ESL
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programs as more traditional programs aimed at competence in English without instruction that
retains or develops the native language (Fraga, 2016). Research on TWI programs supported the
method as a successful means to educate both English and non-English speaking students:
In sum, researchers find that TWI programs can promote greater academic achievement
for both Spanish-dominant and English-dominant students, including Spanish-dominant
students from lower socio-economic backgrounds. They also find that TWI receives
strong support from both Spanish-dominant and English-dominant parents. Finally,
researchers find that students in TWI programs tend to develop significant cross-cultural
friendships and significant appreciation for both bilingualism and multiculturalism.
(Fraga, 2016, p. 144)
Barbara Senesac conducted research at the Inter-American Magnet School, the oldest twoway bilingual immersion school in the Midwest. The Inter-American Magnet School operated
with the goals of bilingualism and biculturalism at its core. All classrooms in this Chicago
school were taught in two languages, with each language being spoken no more than 50% of the
time and separately from each other. Data gathered over ten years showed students in the
immersion program consistently attained higher levels of achievement in English reading and
writing, math, science, and social studies—especially scores of a low-income limited English
proficient cohort of students (Senesac, 2002). Central to the success of the Inter-American
Magnet School was the perception of Spanish language and culture as additive, in addition to a
synergistic communion of challenging core curriculum with heterogeneously grouped classes, a
nurturing and supportive environment with high expectations for academics and personal growth,
a dedicated and highly-trained staff, student-centered instruction encouraging active engagement
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in the learning process, culturally inclusive curriculum reflective of student background, and
parent and community partnerships (Senesac, 2002).
Archdiocese of Baltimore
The Archbishop Borders School in the Diocese of Baltimore began a dual-language
program in 2002 in response to the changing demographics of their student population, which
held ties to Mexico, Puerto Rico, Columbia, Honduras, El Salvador, Peru, and other Latin
American countries (Mathewson, 2016). The program offered classes in which teachers taught
50% in Spanish and 50% in English, developing both native and secondary language skills in a
globalized learning environment for both Spanish and non-Spanish speakers (Mathewson, 2016).
Diocese of Richmond
In addition to tuition assistance and support of Latino parent advocates, the Diocese of
Richmond’s Segura program embraced the Spanish language as a critical component in Latino
outreach. As stated in the mission statement for Segura on the Catholic Diocese of Richmond
(2018) diocesan website, Segura provided “innovative instructional programs that foster a
comfortable, bi-lingual, Christ-centered environment for all students” (para. 1). Mathewson
(2016) pointed to a shift in the way successful Catholic schools provided instruction to Latino
students and turned “the Spanish that some . . . students arrive speaking into an asset, rather than
a deficit to teach away” (para. 8).
Two-Way Immersion Network for Catholic Schools
In 2014, Boston College’s Roche Center for Catholic Education created the Two-Way
Immersion Network for Catholic Schools (TWIN-CS) to provide outstanding academics for all
students through immersion in a dual-language curriculum (Roche Center for Catholic
Education, 2016). The mission and vision of TWIN-CS included the growth and enhancement of
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dual-language programs for culturally and linguistically diverse students, promotion of social
justice with respect and dignity through increased school accessibility for all, and the
development and celebration of a diverse and inclusive learning community (Roche Center for
Catholic Education, 2016). As of 2018, eighteen schools joined the network and implemented
the program, starting in pre-K and advancing one grade per year (Hayward, 2018).
Research out of Boston College
Hispanic Ministry in Catholic Parishes
Boston College and Georgetown University joined the University of Notre Dame as
pioneering institutes of higher education committed to studying Latino Catholics, a widely
diverse group in terms of culture, race, and ethnicity. Demographic trends and data regarding the
Latino Catholic population inspired Boston College’s School of Theology and Ministry and
Georgetown University’s Center for Applied Research in the Apostolate to look more deeply
into the Latino Catholic experience in the United States. Hispanic Ministry in Catholic Parishes,
the first-ever study focused primarily on communities serving Hispanic Catholics with the goal
of better study and understanding of the U.S. Catholic experience, took place from 2011–2013
and focused on the culturally diverse Hispanic presence in the pastoral Catholic Church,
leadership structures in Churches serving Hispanic communities, methods of youth and adult
faith formation in parishes, and diocesan support for parishes with Hispanic ministry (Ospino,
2013).
The 2014 summary report of Hispanic ministry in Catholic parishes provided a wealth of
data on the Hispanic Catholic experience and served as a resource for all stakeholders involved
in the Hispanic Catholic community to engage in meaningful and informed dialogue regarding
Hispanics and their relationship with the Catholic Church (Ospino, 2014). Opsino (2014) stated,
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“Ultimately, the goal is that as many pastoral leaders, educators, and researchers as possible
engage in this important conversation” (p. 4).
In the summary report, Ospino (2014) shared signs of vitality in Catholic parishes with
Hispanic ministry, including: a rich bilingual and bicultural experience, increased community
and opportunity to share the faith, a willingness for flexibility and openness to the dynamic status
of the ministry, increased pastoral energy, a new and younger generation of Latino pastoral
leaders, and a wealth of young Latino families with children to sustain and shape the faith of the
future generations. Ospino (2014) also called for immediate pastoral attention to provide
intercultural training of pastoral leaders, discernment and dialogue with Latinos and non-Latinos
for the Church’s future, strategies to provide resources for evangelization of Latino Catholics,
discussion of financial sustainability of Hispanic parishes, increase in Latino pastoral leadership,
appropriate training and compensation for volunteer pastoral leaders, increased outreach to
Latino youth, increased enrollment of Latinos into Catholic schools, increased faith formation for
Latino youth and adults, and efforts created to engage non-traditional Hispanic Catholics who
live in marginalized situations.
Catholic Schools in an Increasingly Hispanic Church
Building upon the research findings in Hispanic Ministry in Catholic Parishes and in
response to pastoral requests for additional data regarding Catholic schools and the Hispanic
community, Boston College professors Ospino and Weitzel-O’Neill (2016) conducted the 2014
National Survey of Catholic Schools Serving Hispanic Families to better understand the
intentional policies and practices of Catholic schools directly serving Latino families in the
context of their religious and cultural heritage. Ospino and Weitzel-O’Neill (2016) stated,
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The ultimate goal of this timely exercise was to provide reliable data and insightful
analysis to spark national, regional, diocesan, and local conversations that lead to the
strengthening of Catholic schools in the twenty-first century so they can better serve as
vibrant and authentic instruments of the Church’s evangelization mission in an
increasingly Hispanic Church. (p. 5)
The survey included data collected from school leaders in 656 U.S. Catholic schools in
130 dioceses, who served approximately 9% of the overall Catholic school population (174,000
students) and highlighted the following critical characteristics of Catholic schools identified as
serving Hispanic families: inclusive culture; curricular, instructional, and liturgical practices;
governance structures and practices; intercultural competencies of leadership and staff;
arch/diocesan and parish support; and mechanisms of parish and school collaboration in addition
to data pertaining to the financial management as it related to marketing, enrollment, and
financial aid support (Ospino & Weitzel-O’Neill, 2016).
Data from the national survey resulted in the production of the 2016 Catholic Schools in
an Increasingly Hispanic Church: A Summary Report of Findings from the National Survey of
Catholic Schools Serving Hispanic Families. In the report, Ospino and Weitzel-O’Neill (2016)
cited NCEA data demonstrating minimal enrollment with near stagnant growth of Latino
students in Catholic schools, just 2.3% or 296,203 of approximately 12.4 million worldwide, and
put forth challenges associated with the changing demographics of Catholicism and need to
“learn how to be authentically Catholic” (p. 6) in a time in history where there is no longer a
majority race.
Ospino and Weitzel-O’Neill (2017) categorized challenges for Catholic schools and
pointed to four critical shifts that must occur for Catholic education to flourish in the 21st
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century: the formation of culturally competent school leadership to embrace all cultures in
creating an inclusive and welcoming vision for the future; an increased knowledge of the socioeconomic and cultural backgrounds of current families to better understand their challenges and
needs; greater collaboration to find new financial and governance models that responsibly
manage finances, marketing, enrollment, hiring, philanthropy, and strategic planning with
Hispanic families as equal stakeholders; and collaboration among Catholic leadership in schools,
parishes, organizations, dioceses, and other institutions invested in the sustainability of Catholic
education.
Opsino and Weitzel-O’Neill (2016) acknowledged the complex nature of service to
Hispanic Catholic families but pointed to the complexity as the key to opportunity and promise
for the future of Catholic schools. They named the many stakeholders involved in Latino
outreach, including educators, parish leaders, universities, philanthropists, and dioceses but
named Latino families as “one partner that often goes unnamed or is seldom engaged in the
conversation” (Ospino & Weitzel-O’Neill, 2016, p. 10). In consideration of the need for
engaging the voice of the Latino family into the conversation about the present and future of
Catholic education in the United States, Ospino and Weitzel-O’Neill (2016) stated:
The National Study of Catholic Parishes with Hispanic Ministry . . . heard from pastoral
leaders working in Hispanic ministry that Hispanic families and the leaders in their
communities want to participate more actively in conversations about Catholic education.
However, these families and their children are often treated as passive recipients of a
benefit that someone else gives them rather than being heard as equal partners shaping the
next phase in the history of Catholic education in the United States. (p. 10)
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Based upon findings from the National Survey of Catholic Schools Serving Hispanic
Families, Ospino and Weitzel-O’Neill (2016) reported signs of vitality in Catholic schools
serving Hispanic families which included: the largest Catholic school-aged population in the
United States with 14.6 million students, 8 million being Hispanic; twenty-two percent of
Catholic schools identified as intentionally serving Hispanic students; consistent use of targeted
materials in Spanish and English in collaboration with Hispanic ministry, 93% of principals
serving Hispanic families held graduate degrees; majority of schools provide financial assistance
to at least 50% of Hispanic students; collaborative efforts shared between schools and
arch/diocesan offices; southern and western schools likely to cover cost of education per student;
twenty-four states instituted school-choice vouchers; increased investment in Hispanic initiatives
by foundations at various levels; two-way immersion significantly increased Latino engagement;
and education provided to students at the peripheries of society.
Ospino and Weitzel-O’Neill (2016) also highlighted areas in need of immediate attention
in Catholic schools, including: clarifying the role of Catholic education to increase the 4% of
school-age Hispanic Catholics enrolled in schools in 2015; creating enrollment plans for the 38%
of schools that do not have one; increasing the number of Hispanic teachers (from 12%) and
principals (from 14%); increasing the number of principal’s who speak Spanish (from 17%);
increasing cultural training for principals; increasing the number of principals under the age of
55 to lead future generations of Hispanic families; increase second-language skills for faculty;
creating more welcoming and inclusive environments that include culturally diverse symbols,
signage, materials, prayers, and liturgies; and increase the number of board members who
identify as Hispanic.
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In working with Catholic leadership, The Notre Dame Task Force (2009) raised the
essential cultural consideration that Catholic schools in Latin America historically have served a
very different demographic than those in the United States. Low-income European immigrants
built Catholic schools in the United States in service to working-class and minority students.
Catholic schools in Mexico and Latin America served an elite clientele from the upper class in
their societies (Notre Dame Task Force, 2009). Research showed that Latinos still valued
Catholic education, despite their experiences with Catholic schools in their native countries:
Focus groups of Latino parents who do not have their children in Catholic schools
showed remarkable consistency across geographic, ethnic, and socioeconomic lines; they
uniformly reported great admiration for Catholic schools and in nearly every case would
prefer to enroll their children in a Catholic school were one nearby and, most importantly,
affordable. . . . One parent said . . . ‘If I could get a job and send my children to a
Catholic school, I would do it without thinking about it. And I would work only for that.
Sincerely.’ So if the barrier of cost can be lowered, in reality and in perception, the
evidence suggests that many Latino parents would opt for Catholic schooling for their
children. (Notre Dame Task Force, 2009, p. 21)
Business Models in Education
Public Education
Inspired by business models and in response to the 1983 report A Nation at Risk, the
public education reform initiatives Goals 2000, No Child Left Behind in 2001, and Race to the
Top, aimed to improve student achievement through standards-based education, teacher
evaluation and formation, and the creation of charter schools and common learning standards.
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These and other educational reforms mirrored the business world by applying management
strategies to the educational system (Flanagan, 2013).
Despite educational costs tripling from $2,360 in 1961 to $7,086 in 2000, the National
Assessment of Educational Progress student performance scores and high school graduation rates
remained nearly stagnant (Greene, 2002). According to Greene (2002), “Whenever spending
triples without any significant improvement in outcomes, there is a serious productivity crisis”
(para. 4). In adopting business practices in education, Greene (2002) stated, “downsides hardly
outweigh the benefits to be reaped from being able to measure and reward productivity in
education” (para. 2).
Catholic Education
At the height of Catholic education in the 1960s, more than 5.2 million students enrolled
in 10,501 Catholic elementary schools nationwide (National Catholic Educational Association,
2017a). The cost to run these schools was minimal due to the free labor provided by the
religious who administered and taught in the schools. Shaffer (1964) reported that two of five
elementary schools did not charge tuition in 1958, and the remaining schools charged tuition in
the range of $5 to $100. The number of women religious who taught in Catholic schools in 1965
was 179,954 (Ziegler, 2011). By 2010, the number of religious dropped to 57,444 (Ziegler,
2011) and diminished further with religious/clergy comprising just 2.6% of the professional staff
in Catholic schools in 2018 (National Catholic Educational Association, 2018a). This
diminishing number of religious contributed to substantial tuition hikes needed to pay lay
teachers and administrators in the workforce. In 2018, the NCEA (2018b) reported a mean
parish elementary school tuition reaching $4,841 and secondary school tuition of $11,239.
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Catholic school tuition increases placed Catholic education out of reach for many families
who then opted for a free public or charter school education. For the first time in 2012, more
students matriculated into charter schools than Catholic schools nationwide (Kennedy, 2012).
Public funding combined with charter school’s high expectations, strict discipline, and school
uniform requirements provided parents with a low-cost alternative to public education that
previously only Catholic schools had offered.
In studying the declining enrollment and demise of Catholic education, the Healey
Foundation and Catholic School Development Program’s Executive Director, Christine Healey,
proposed that Catholic education was a failed business model that needed to adjust to today’s
market (T. L. McDonald, 2011). Healey stated,
Enrollment fell along with Mass attendance, as fewer committed Catholics meant fewer
families opting for a religiously based education. Education became another consumer
choice in the minds of the parents, and Catholic schools were not making the case that
they provided good value for the money. (T. L. McDonald, 2011, para. 9)
Healey called for schools “to make a value proposition to families: Why is it worth writing that
check for a Catholic education?” (T. L. McDonald, 2011, para. 7).
Healey Education Foundation founder Robert Healey Sr. acknowledged the daunting task
of enrollment and fundraising for individual Catholic schools and their leaders: “Without a
change in business culture, these concerned and ambitious people have not been able to singlehandedly address the problems of decreasing enrollments and increasing costs and competition”
(Healey Education Foundation, 2018, para. 4). The Healey Education Foundation worked to
introduce elementary schools to Advancement Methodology, a shared leadership model that
targeted enrollment management, development, and governance and strategic planning (Healey
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Education Foundation, 2018). The goal of the Healey Education Foundation (2018) aimed to
stay true to the mission of the school while managing “to keep tuition stable, improve the value
proposition, and make every Catholic school self-sustaining” (para. 11).
Peter Drucker and Organizational Management
Peter Drucker, a renowned expert in management theory, spent his life studying and
writing extensively about organizational management. His work focused on leadership and
management in government, business, and the non-profit sectors. In his later years, Drucker et
al. (2008) focused mainly on the need for disciplined management rooted in the organizational
mission. Drucker’s organizational management method required institutions to reflect on five
essential questions to improve performance: “What is our mission? Who is our customer? What
does the customer value? What are our results? and What is our plan?” (Drucker et al., 2008, p.
2).
What Is Our Mission?
Drucker et al. (2008) stated that organizations exist based on mission and warned nonprofit organizations to access their mission to learn if they are to survive and prosper. According
to Drucker et al. (2008), the only way to know if a mission is viable is to ask the customer.
While non-profits often possessed admirable mission statements, Drucker cautioned management
from assuming that their mission was desirable to the customer: “The danger is in acting on what
you believe satisfies the customer. You will inevitably make wrong assumptions. Leadership
should not even try to guess at the answers; it should always go to customers in a systematic
quest for those answers” (p. 3).
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Who Is Our Customer?
Some non-profit organizations refused to classify themselves as businesses and identify
those they serve as customers. In Management: Tasks, Responsibilities, Practices, Drucker
(1986) described business as the supplier of a want, business action as the creator of a need, and
customer as the one who defined a business by the willingness to pay for the good or service
supplied and proposed. According to Drucker et al.’s (2008) model, Catholic schools translated
as the business, education as the business action, and students and their families as the ones who
defined the business by their willingness to pay tuition.
In The Five Most Important Questions You Will Ever Ask About Your Organization,
Drucker et al. (2008) warned non-profit organizations not to get hung up on terminology: “In a
nonprofit organization, whether you call the customer a student, patient, member, participant,
volunteer, donor, or anything else, the focus must be on what these individuals and groups
value—on satisfying their needs, wants, and aspirations” (p. 3). Contrary to popular belief in the
latter half of the 20th century that the purpose of business was to make a profit, Drucker (1954)
proposed there was “only one valid definition of business purpose: to create a customer” (p. 37).
Drucker et al. (2008) defined the customer “as the one who values your service, who wants what
you offer, who feels it’s important to them . . . the person whose life is changed through your
work” (p. 25). Drucker et al. (2008) stressed the importance of identifying the primary customer
as it provided a “reference point for critical decisions on the organization’s values” (p.26).
What Does the Customer Value?
Drucker (1986) highlighted the critical role of customer value to both the survival and
growth of a business:
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What the customer thinks he is buying, what he considers value, is decisive—it
determines what a business is, what it produces, and whether it will prosper. And what
the customer buys and considers value is never a product. It is always utility, that is,
what a product or service does for him. (p. 47)
Drucker et al. (2008) considered the complicated question of customer value to be the most
important question to ask the customer as most non-profit leaders tended to answer the question
for themselves. Drucker et al. (2008) suggested gathering data on organizational assumptions of
value and comparing them against value data collected from customers to better align
organizational direction. Equally as important as asking the questions was taking responses as
objective fact and continuously collaborating with customers as valued stakeholders in the
organization (Drucker et al., 2008).
What Are Our Results?
Unlike businesses that used profit as a measuring stick for success, Drucker et al. (2008)
called for organizations in the social sector to use quantitative and qualitative analysis to measure
how successfully the organization changed people’s lives for the better (Drucker et al., 2008).
Qualitative data gathering offered a subjective perspective rich in experience and detail, whereas
quantitative data gathering provided a broader, more objective experience. Drucker et al. (2008)
placed the focus on the purposeful use of resources, meaningful measurement systems, and
honesty in the evaluation of whether or not an organization had truly changed lives.
This study followed Drucker’s call for organizational analysis via the quantitative survey
instrument, which provided measurable data as a first step in analyzing diocesan success in
satisfying families’ needs. The survey also gathered demographic data to gauge future interest in
continued dialogue with study participants.
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What Is Our Plan?
According to Drucker et al. (2008), planning was not an event but a summation of
organizational purpose and direction that “encompasses mission, vision, goals, objectives, action
steps, a budget, and appraisal” (p. 62). Drucker et al. (2008) outlined five essential steps to
effective organizational planning: the abandonment of what does not work, concentration on
building upon success, innovation to look for diversification, risk-taking when entrepreneurial
opportunities arise, and conducting an analysis when encountering the unknown. Drucker et al.
(2008) stressed that planning was not an event but a responsibility that required analysis,
courage, experience, and intuition in order for an organization to define a place it wanted to be
and show it how to get there.
In considering organizational planning in relation to this study, this researcher hoped to
provide useful data to diocesan leadership to enrich strategic planning for all stakeholders within
the diocese. In response to Drucker et al.’s (2008) instructions for the successful planning, this
researcher created survey questions designed to investigate organizational purpose and direction
by seeking feedback from stakeholders regarding academic, environmental, cultural, spiritual,
support, planning, and financial facets of the Catholic school experience.
The Call for Dialogue
Based upon Drucker et al.’s (2008) notion of seeking customer value, this researcher
initiated a dialogue with Latino customers in the business of Catholic education. Past research
on Latino outreach has been one-sided and focused on Latinos outside the walls of Catholic
institutions. While Notre Dame paved the path for Latino outreach with recruitment efforts, the
University’s focus rested primarily on best practices for welcoming Latinos into Catholic
schools—a one-sided conversation and endeavor for Catholic leadership.
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In the decade following the release of To Nurture the Soul of a Nation and aligned with
the hope of the Notre Dame Task Force (2009) “to catalyze a national conversation” (p. 16),
researchers and Church leaders called for increased dialogue with Latino families to discover
new ways to bridge the gap for Latinos in Catholic education. Ospino and Weitzel-O’Neill’s call
for more active participation of Latinos in Catholic education clearly aligned with Drucker’s
focus on the need for dialogue and continuous collaboration with customers. Similarly, Darder
(2016) pointed to the vital opportunity present for Catholic educators “to participate with Latinos
populations . . . anchored in an intimate knowledge of culture, history, language, and the
biculturation experience” (p.48). Darder (2016) called for a new relationship with Latinos “in
which the voices and participation of Latino students reside at the center of the educational
disclosure, rather than ignored or forgotten at the margins” (p. 48).
In exploring religious education in Latino daily life, Torres (2010) called for dialogue to
discover the many ways Latinos lived out their faith “in their families, homes, workplaces,
schools, neighborhoods, and parishes” (p. 448). Torres (2010) encouraged exploration of Latino
spirituality and explained, “U.S. Hispanic theologians and religious educators are engaged in the
ongoing process of unveiling and articulating the lived faith experiences of Hispanic
communities. With each new insight, new pedagogical opportunities can potentially emerge” (p.
448).
The Call for Additional Research
The Notre Dame Task Force (2009) focused on research with the targeted inquiry of
Latino outreach in Catholic education through demographic analysis, parent focus groups,
surveys of principals, interviews with principals, and case studies with stakeholders in Catholic
schools serving Latino communities. Research participants were mostly Latinos outside of
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Catholic education or non-Latinos in Catholic institutions. The value of this data contributed to
the body of research on Latino outreach with feedback from Latinos outside the walls of Catholic
schools. Despite the Task Force’s goal of increasing Latino enrollment threefold and opening
600 new schools by 2019, the National Catholic Educational Association (2017a) reported:
In the 10 years since the 2009 school year, 1,267 schools were reported closed or
consolidated (18.1%), while 258 school openings were reported. Due to different
definitions used by dioceses for consolidations, closings and their transitions into new
configurations, along with actual new schools opened, the actual decrease in number of
schools since 2009 is 959 (13.2%). The number of students declined by 403,168
(18.4%). (Section 4, para. 1)
While the primary focus of the task force report pointed to increasing enrollment via
Latino outreach, a secondary consideration highlighted the current gap in the literature calling for
Latino feedback. In inviting Latinos to ownership and leadership in Catholic education, the
Notre Dame Task Force (2009) stated:
The key question when considering how to change the school environment to attract the
Latino community cannot be, ‘How do we welcome them into our schools?’ Instead, the
question must be, ‘What can existing Catholic schools do to invite Latino investment,
involvement, and, especially, a real sense of ownership of these schools?’ (p. 30)
This call specified the need for Latino investment, involvement, and ownership in existing
Catholic schools. The use of the word existing implied inclusion and recognized Latinos as
current stakeholders in the organization rather than outsiders, at times referred to as them. The
purpose of this researcher’s study was to extend the invitation for involvement and ownership to
the currently-enrolled Latino families in Catholic schools. The Catholic School Experience
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survey served as an invitation to dialogue and contribution to the body of literature in support of
Catholic educational sustainability.
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CHAPTER III
METHODOLOGY
Overview
The purpose of this study was to learn to what extent Latino families valued specific
aspects of the N–12 Catholic school experience and to what extent Latino values differed from
non-Latinos. Chapter 3 covers the rationale and design behind this quantitative study of Catholic
education. Drucker et al. (2008) insisted that non-profit organizations must see schools as
businesses, treat school families as customers, and satisfy customers’ needs in order for the
business to survive and thrive. Drucker (1999) stressed the importance of integrating customer
value into strategic planning, listening to and accepting customer feedback as objective truth, and
ensuring that the customer’s voice is heard consistently as part of organizational discussions and
decisions.
Using a quantitative survey instrument, this researcher gathered information from families
in one diocesan school system to satisfy Drucker’s call for eliciting customer feedback, accepting
and quantifying data collected, and providing the non-profit organization with data to fuel
strategic discussions and planning. This researcher hoped this study would fuel discussion and
create opportunities to sustain the business of Catholic education through the exploration and
acknowledgement of customer values—explicitly to express and inform efforts in service to
Latino families.
Research Methodology
In order to learn more about the Latino population currently enrolled in N–12 Catholic
schools, this researcher conducted non-experimental, quantitative research. This study was nonexperimental as no manipulation or random assignment of participants took place (Johnson &
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Christensen, 2014). According to Belli (2008), non-experimental research is recommended
when “the primary focus for the research is to describe some phenomenon or to document its
characteristics…[and] needed in order to document the status quo or do a needs assessment in a
given area of interest” (p. 65). As this researcher sought to learn more about the needs of Latino
families in one diocesan school system, a non-experimental, quantitative study was an
appropriate choice.
According to Johnson and Christensen (2014), descriptive research focuses a narrow,
objective lens on “providing an accurate description or picture of the status or characteristics of a
situation or phenomenon” (p. 407). Insofar as this researcher sought to learn more about Latinos
in the diocese, quantitative research provided measurable data related to the characteristics of the
diocesan school setting. This researcher hoped that the analyses of gathered data would inform
school leadership on the enrollment and retention needs of the Latino population.
Researcher Role
According to Johnson and Christensen (2014), the goal of a non-experimental descriptive
study in which questionnaires are used to gather information is to understand the characteristics
of a population based on sample data. The primary role of this researcher was to gather
information from the Latino population in one diocesan school system. Through the use of an
online survey instrument, this researcher sought to analyze descriptive and inferential statistics to
explore levels of Latino motivation and satisfaction through comparisons of data between Latino
and non-Latino subgroups in the study.
Participants
According to the National Catholic Educational Association (2018b), the total population
of Catholic elementary and high school students in 2018 was 1,835,376. This study was
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conducted to learn more about a diocesan population (N = 13,380), comprised of 1,991 students
in two diocesan high schools and 11,389 students enrolled in 39 diocesan elementary schools,
through the analysis of data collected from the sample (n = 1,192).
Access
This researcher gained access to the diocesan school population via an email request to the
diocesan superintendent (See Appendix A). The superintendent granted access as this researcher
served as an administrator in the diocese of study and participated in the diocesan pilot program
for Latino outreach in diocesan schools. The superintendent approved the request for access and
permitted an email survey to be sent on behalf of the researcher, via the diocese, to all diocesan
school families (See Appendix B). The superintendent also offered the assistance of the
diocesan director of educational technology in preparing and facilitating the release of the survey
and a subsequent reminder email.
Survey Instrument
Purpose and Development of Survey
The main goal of creating a survey instrument for this study was to gather feedback from
Latino families measuring their levels of motivation and satisfaction with specific aspects of the
Catholic school experience. The survey contained four sections: Section 1 explored levels of
motivation in relation to specific aspects of Catholic education at time of enrollment; Section 2
looked at the same aspects but in terms of level of satisfaction post-enrollment; Section 3
explored levels of motivation to participate in future school initiatives; and Section 4 captured
demographic data.
The categorization of questions was created according to the nature and purpose of
questions in each section of the survey. In Sections 1 and 2, each of the 24 questions mapped to
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one of five categories, or components, related to aspects of Catholic education: academic,
environmental, spiritual, cultural, and financial. Questions in Section 3 mapped to the same
academic, spiritual, and cultural components in addition to components of support and planning.
The creation of components for this survey provided an opportunity to compare data holistically
between subgroups with demographic data gathered in Section 4.
Format
English version. The Catholic School Experience survey was created using Google
Forms (See Appendix C). The survey contained four sections with a total of 69 questions
regarding the motivating factors at the time of enrollment in Catholic school, satisfaction with
Catholic school experience post-enrollment, interest in future offerings, and demographic data.
A pilot study was conducted before the release of the survey. Pilot studies are fundamental in
the development of an instrument as a pilot study evaluates the competency of the survey in
addressing the information needs of the study and provides a pragmatic view of its effectiveness
and efficiency for data collection (Harkiolakis, 2018).
Section 1 of the Catholic School Experience survey contained 24 questions that asked the
family’s parent/guardian to rate, on a 5-point Likert-like scale, to what extent each of the 24
factors motivated them to enroll their child in Catholic school at the time of enrollment. Section
2 contained 24 questions that asked the parent/guardian to rate, on the same scale, to what extent
they were satisfied with the same 24 factors of Catholic education, to date. Section 3 contained
ten questions that asked the parent or guardian to rate, on a scale of 1–5, how motivated they
would be to participate in ten potential initiatives. Section 4 consisted of 11 demographic
questions regarding race/ethnicity, religion, number of students enrolled in Catholic school,
length of time in Catholic school, word-of-mouth recommendations, and desire to participate in
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future research. Responses to these questions were coded, analyzed, and used to compare
responses in the first three sections of the survey. In Sections 1–3, an option for Not Applicable
was included in the scale as a 6th option but held no statistical value in analysis.
Spanish version. In order to gather data from Diocesan families who were either
monolingual in Spanish or bilingual with a preference to read in Spanish, a Spanish version of
the Catholic School Experience survey was created in Google Forms (See Appendix D). The
browser language was set to the Spanish language to ensure all aspects of the survey experience
defaulted to the Spanish language, including prompts from the Google Forms platform. In
addition to sending out the Spanish version of the survey to native Spanish speaking parents to
check for content validity, the expert judgment of a bilingual diversity educator in the diocese
ensured the comparability of questions between the English and Spanish versions of the survey.
In terms of reliability, high levels of Cronbach’s alpha confirmed the internal consistency for
both versions of the survey.
Variables
The three dependent variables for this study were motivation, satisfaction, and future
motivation. These variables aligned with research questions 1–3. The independent variable of
race/ethnicity provided categorical data to address the fourth question, which sought
comparisons between what Latino and non-Latino family values in the Catholic educational
experience. Table 1 provides details on the four study variables.
The use of a 5–point Likert-like scale (1 = not motivated/satisfied at all to 5 = extremely
motivated/satisfied) was utilized to measure the quantitative survey questions in Sections 1–3.
Questions in Section 4, seeking demographic information from respondents, were considered
categorical variables and utilized for comparative analysis.
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Table 1
Variables of the Study
Variable
Motivation at time of enrollment
Satisfaction post-enrollment
Motivation to participate in future initiatives
Ethnicity

Dependent/
independent
DV
DV
DV
IV

No. of
questions
24
24
10
1

Type
Quantitative
Quantitative
Quantitative
Categorical

Components
Survey questions in the first three sections of the survey were aggregated into seven
components, or themes, related to the dependent variables. Questions in the first two sections of
the survey were organized according to five components reflecting specific characteristics of the
Catholic school experience: academic, environmental, spiritual, cultural, and financial. Table 2
lists the components of the two dependent variables (motivation at time of enrollment and
satisfaction post-enrollment), the questions that made up each component, and the location of
survey items per component.
Questions in the third section of the survey were organized according to five components,
or themes, reflecting specific characteristics of the Catholic school experience: academic,
environmental, spiritual, cultural, and financial. Table 3 lists the components of the third
dependent variable (motivation to participate in future initiatives), the questions that made up
each component, and the location of survey items per component.
Scoring
Google Forms collected data in real-time and provided a Google spreadsheet with
composite data, which was later exported to Microsoft Excel and uploaded to SPSS Statistics
software. SPSS data was recoded in preparation for statistical analysis. Responses to survey
questions in Sections 1–3 were recoded on a 1–5 scale using the Likert-like scale associated with
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each of the five response options: 1 = not motivated/satisfied at all, 2 = slightly
motivated/satisfied, 3 = moderately motivated/satisfied, 4 = very motivated/satisfied, and 5 =
highly motivated/satisfied. Not applicable responses were coded as zero. The responses to the
categorical, demographic questions in Section 4 were recoded numerically and utilized for
calculating descriptive and inferential statistics. Descriptive statistics from Sections 1–3 were
calculated by component and overall. Inferential statistics were then calculated using data from
Sections 1–3, comparing data by race/ethnicity subgroups.
Table 2
Components of Motivation at Time of Enrollment and Satisfaction Post-Enrollment Variables,
Questions, and Corresponding Location of Survey Items
Component
Question
Location of survey items
Academic
Quality of instruction
S1Q1, S2Q1
Extent of resources
S1Q2, S2Q2
Preparation for high school
S1Q3, S2Q3
Preparation for college
S1Q4, S2Q4
Homework
S1Q5, S2Q5
Environmental
Discipline
S1Q6, S2Q6
Safety
S1Q7, S2Q7
Alternative to public school
S1Q8, S2Q8
Welcoming atmosphere
S1Q9, S2Q9
Sense of community
S1Q10, S2Q10
Opportunities for parental involvement
S1Q11, S2Q11
Spiritual
Commitment to service
S1Q12, S2Q12
Prayer
S1Q13, S2Q13
Religion classes
S1Q14, S2Q14
Presence of crucifixes and other religious artifacts
S1Q15, S2Q15
Preparation for the sacraments
S1Q16, S2Q16
Participation in the sacraments
S1Q17, S2Q17
Emphasis on moral development of children
S1Q18, S2Q18
Cultural
Opportunity to share family’s culture
S1Q19, S2Q19
English language support for bilingual students
S1Q20, S2Q20
Communications in native languages
S1Q21, S2Q21
Availability of a bilingual parent advocate
S1Q22, S2Q22
Financial
Tuition rates
S1Q23, S2Q23
Financial aid opportunities
S1Q24, S2Q24
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Table 3
Components of Motivation to Participate in Future Initiatives Variable, Questions, and
Corresponding Location of Survey Items
Component
Questions
Location of survey items
Section (S), Question (Q)
Academic
Student language immersion program
S3Q1
Student special education program
S3Q2
Adult ESL
S3Q3
Support
Family support services (families)
S3Q4
Planning
Strategic planning program (adults)
S3Q5
Cultural (for families)
Cultural pride program
S3Q6
Advocate program
S3Q7
Spiritual (for families) Service and volunteer program
S3Q8
Sacramental preparation for adults
S3Q9
Prayer meetings
S3Q10
Pilot Study
The goal of a pilot study is “to evaluate the competency of the [survey] in addressing the
information needs of the research and provides a pragmatic view of its effectiveness and
efficiency for data collection” (Harkiolakis, 2018, p. 51). The researcher conducted a small pilot
before the full-scale release of this survey. A measurement expert and a variety of stakeholders
within the Diocesan community provided feedback, including school parents, a deacon in charge
of strategic planning in the Diocesan Bishop’s Office, six Catholic school parents, a Fordham
ELAP PhD cohort member, and a superintendent and assistant superintendent from a
neighboring diocese. Each stakeholder received an email with a brief description of the purpose
of the survey and the need for honest feedback (see Appendix E). Each respondent provided
feedback that was utilized to add questions and edit existing questions, including the addition of
a Not Applicable option in the rating scale, a dropdown list of Diocesan schools in the
demographic section, and edits to clarify descriptions of future initiatives.
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Validity
Field (2013) defines validity as “whether an instrument actually measures what it sets out
to measure” (p. 12). Three sources provided evidence in support of the content validity of the
survey. First, questions were developed using a principled approach by having an outline that
represented the constructs being measured. Questions were built to map directly to the
appropriate constructs. Secondly, participants from the pilot study sample provided feedback
from their experience taking the survey, which was used to edit questions and scales. Lastly, a
diocesan assistant superintendent for curriculum and instruction reviewed the survey and
provided an expert evaluation regarding alignment between each question and its standard. This
expert found that each question clearly mapped to the construct being measured, further
confirming evidence of content validity or “the capability of the [survey] to detect the absence or
presence of the criteria considered in the representation of the constructs and/or traits that
express the phenomenon we study and its various aspects” (Harkiolakis, 2018, p. 51).
Reliability
From the pilot, reliability was calculated using internal consistency statistics, specifically
Cronbach’s alpha. The results showed that 13 out of the 15 scales were at acceptable scales of
reliability at 0.70 or higher. Additionally, 8 out of the 15 showed high reliability, with scores
above 0.90. Scales A-S1 and SS-S3 were below the acceptable levels with scores of 0.62 and
0.56, respectively.
The pilot study sample, which included only one participant with a high school student,
explained the low internal consistency score for the A-S1 scale. One question, coded under the
A-S1 scale, sought levels of motivation to enroll in schools due to college preparation. This
level was expected to be higher once the full sample, including elementary and high school
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parents, participated in the study. Scale SS-S3 represented a combination of two questions that
were combined for reliability testing but were not particularly similar. The researcher examined
these two questions separately. Table 4 includes the reliability statistics for the pilot study.
Table 4
Reliability Statistics of Pilot Study
Scale
No. of questions
Cronbach’s alpha
A-S1
5
0.62
E-S1
6
0.75*
S-S1
7
0.90**
C-S1
4
0.93**
F-S1
2
0.90**
A-S2
5
0.98**
E-S2
6
0.83*
S-S2
7
0.96**
C-S2
4
0.94**
F-S2
2
0.80*
A-S3
3
0.88*
SS-S3
2
0.56
C-S3
2
0.91**
S-S3
3
0.84*
F-S3
2
0.80*
Note: Descriptive letters before the hyphen represent: A = Academic, E = Environmental, S =
Spirituality, C = Culture, F = Financial, SS = Support services. The letter S after the hyphen
represents section. The numbers after the hyphen represent the survey section numbers.
Study Procedures
This quantitative study sought to learn to what extent currently-enrolled Latino families
value specific aspects of the Catholic school experience in the researcher’s Diocesan school
system. With the assistance of the Diocesan Director of Technology, a Diocesan email with
links to the Google Form surveys was sent out to all families via the Diocesan school messaging
system. The email included English and Spanish instructions with corresponding links to the
survey in English and Spanish. The Google platform automatically recorded survey responses.
Both individual and a summary of responses were available in real-time as participants submitted
their responses. A second email was sent out after one-week to remind families to take the
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survey and thank those who already completed the task (See Appendix F). The survey closed
after a 2-week window. Data were exported as a .csv file and uploaded into the SPSS Statistics
software for analyses.
Data Analysis Plan
In this study, this researcher utilized SPSS software to examine the descriptive and
inferential statistics of gathered data. The goal of descriptive statistics is to describe, summarize,
or make sense of a particular set of data, while inferential statistics goes beyond the immediate
data to infer the characteristics of populations based on samples (Johnson & Christensen, 2014).
This researcher calculated and examined the mean correlations, overall and by component, for
scores across subgroups of respondents, based upon information gathered in the demographic
section of the survey.
Measures of Central Tendency and Variability
In this study, measures of the central tendency and variability, two aspects of descriptive
statistics, were run and analyzed to learn more about the characteristics of the sample. A
measure of central tendency “refers to a number (statistic) that best characterizes the group as a
whole” (Sommer & Sommer, 1997, p. 250). “The mean is the measure of central tendency that
you are most likely to have heard of because it is simply the average score” (Field, 2013, p. 23).
Measures of variability, such as range, standard deviation, and variance, refer to the dispersion
among a set of scores (Sommer & Sommer, 1997). The use of graphs, in conjunction with the
descriptive statistics previously defined, were used to summarize the study data.
A calculation of skewness, standard error of skewness, and a z score for skewness were
conducted to evaluate the degree of normality in distribution. A calculation of skewness
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measures the asymmetry of a distribution curve, and the standard error of skewness determines if
there are significant deviations from the symmetric profile (Harkiolakis, 2018).
Frequency distributions, or histograms, were created as this type of graph can be very
useful for assessing properties of the distribution of scores, including how many times each score
occurs (Field, 2013). For the data gathered in Section 4 of the survey, histograms were created
to analyze demographic responses to each question in this section.
Internal Consistency
After looking at the descriptive statistics of the data, this researcher performed a
preliminary analysis to calculate the internal consistency of the responses to the survey
questions. Internal consistency is measured using a standard metric known as the Cronbach’s
alpha (Harkiolakis, 2018). Field (2013) describes internal consistency, or reliability, as “the
ability of a measure to produce consistent results when the same entities are measured under
different conditions” (p. 882). For this study, internal consistency was calculated for each
component subscores as well as the total score.
Correlation Coefficients
This researcher calculated correlation coefficients to look at a variety of correlations
among survey responses and looked for relationships between questions and how participants
responded to different types of questions. A correlation coefficient is a standardized measure of
the strength of relationship between two variables, which “can take any value from −1 (as one
variable changes, the other changes in the opposite direction by the same amount), through 0 (as
one variable changes the other doesn’t change at all), to +1 (as one variable changes, the other
changes in the same direction by the same amount)” (Field, 2013, p. 881). Correlation
coefficients demonstrated how strong the relationships were between variables in the study.
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Comparative Analyses
The primary purpose of data analysis in this study was to compare Latino and non-Latino
responses to survey questions in a meaningful way. This researcher conducted a series of one
sample t tests to compare the Hispanic subgroup data (overall, by component, and by component
factors) to a null hypothesis. The same tests were run for the non-Hispanic subgroup. A series
of independent sample t tests were then run to compare the data between Hispanic and nonHispanic subgroups overall, by component, and component factors. The purpose behind this
method of comparison was to follow a line of logic from the overall score for the total sample
down to factor scores for each subgroup. A story evolved from this drilling down process that
complimented and informed study results.
Effect sizes. “An effect size is simply an objective and (usually) standardized measure of
the magnitude of the observed effect” (Field, 2013, p. 79). To assist in evaluating the results
from different subgroups in this study, effect sizes were calculated to learn the magnitude of the
differences in a standardized way. In order to measure the size of the effect in a standardized
way, Cohen’s d was calculated to express the difference between two means in the t tests.
According to Cohen (1992), the magnitude of effect size may be interpreted as small at .20,
medium at .06, and large at .80.
Bonferroni correction. Since this study involved evaluating statistical significance with
multiple t tests, the use of a Bonferroni correction safeguarded against the buildup of errors due
to the number of tests. The Bonferroni correction adjusts the level of significance (.05 divided
by the number of tests) for individual tests so that the overall Type I error rate across all
comparisons remains at the standard level of significance at .05 (Field, 2013). Type I errors
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suggest that an effect is significant when it is not (Field, 2013). Significance levels were
adjusted in this study according to the results of the Bonferroni correction.
Conclusion
This researcher conducted a quantitative study to explore to what extent Latino families
place value on specific aspects of the Catholic school experience. The researcher hoped to
discover the extent to which Latinos families were motivated by specific aspects of Catholic
education at time of enrollment, are satisfied with the same aspects in their schools, postenrollment, and would be motivated to take part in potential, future initiatives. Finally, this
researcher sought to compare Latino and non-Latino levels of motivation, satisfaction, and future
motivation. The 69-question survey was sent out to all families in one diocesan school system to
gather information from families of all ethnicities and religious backgrounds to compare Latino
and non-Latino data. The ultimate goal of the study was to initiate an ongoing dialogue and
partnership with Latino families to better meet the needs of all families enrolled in Catholic
education.
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CHAPTER IV
RESULTS
The purpose of this study was to discover to what extent Latino families in one New
York diocese were motivated by and satisfied with specific aspects of their Catholic school
experience and to what extent they would be motivated to participate in future initiatives. An
online survey instrument was created and sent to families in the diocesan database (N = 13,380)
to collect data from all families, providing data to compare Latino to non-Latino responses. The
survey was created in both English and Spanish languages to provide Spanish-speaking
participants with the option to take the survey in their native language, if preferred. At the close
of the 2-week collection window, 1,192 participants responded to the survey, providing a 9%
response rate.
Descriptive Statistics
Demographic Summary
Table 5 illustrates the descriptive characteristics of study participants. Demographic
summary statistics include choice of survey language, race/ethnicity, Catholicity, number of
children in Catholic school, and the total years in Catholic education. When offered the choice
of English and Spanish language versions of the survey, the majority of participants (99%) chose
to take the English language version. In terms of race/ethnicity, the majority of participants
(73%) identified as white, followed by Hispanic/Latino (11%). When asked to identify as
Catholic or non-Catholic, the majority of participants (91%) identified as Catholic, with the
remaining participants (9%) reporting as non-Catholics. The majority of participants (40%)
indicated having two students enrolled in Catholic schools with most families (32%) reported
being enrolled in Catholic education for 11 or more years.
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Table 5
Summary Statistics for Demographic Variables in Survey
Variable
Survey choice
Spanish language version
English language version
Total
Race/Ethnicity
American Indian or Alaska native
Asian
Black or African American
Hispanic/Latino
Multi-racial
White
Other
Total
Religion
Catholic
Non-Catholic
Total
No. of children in Catholic school
1
2
3
4
5
Total
Total years in Catholic school
0–1
2–4
5–7
8–10
11+
Total

n

%

17
1175
1192

1.4
98.6
100.0

1
35
93
129
43
845
11
1157

0.1
3.0
8.0
11.1
3.7
73.0
1.0
100.0

1090
102
1192

91.4
8.6
100.0

431
450
220
69
18
1188

36.3
37.9
18.5
5.8
1.5
100.0

111
261
227
209
383
1191

9.3
21.9
19.1
17.5
32.2
100.0

Reliability analysis was carried out for the English and Spanish language versions of the
survey. Internal consistency based on Cronbach’s alpha showed that all components for both
versions of the survey reached high levels of internal consistency, α > .91. Table 6 illustrates the
results of the reliability analysis of the survey instrument.
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Table 6
Internal Consistency of Survey Instruments by Component for English (n = 17) and Spanish
(n = 1175) Language Versions of the Survey Instrument
Component
No. of items
Cronbach’s alpha
Motivation
English version
473
.94
Spanish version
11
.94
Satisfaction
English version
321
.97
Spanish version
12
.98
Future Motivation
English version
557
.92
Spanish version
14
.99
Descriptive Statistics for Study Variables
Table 7 illustrates the descriptive statistics for overall levels of motivation, satisfaction,
and future motivation for the total sample. Descriptive statistics revealed that the mean for
satisfaction was greater than the mean for motivation, and the mean for motivation was greater
than the mean for future motivation. The z score of skewness indicated skewed data for
motivation and satisfaction. Skewness results and procedures for addressing concerns of nonnormality are discussed in more detail in Chapter 5.
Table 7
Descriptive Statistics for Overall Levels of Motivation, Satisfaction, and Future Motivation for
Total Sample
Variable
n
M
SD
Skewness
SE of skewness
z of skewness
Motivation
1190 3.84 0.81
−0.67
0.07
−9.47*
Satisfaction
1172 4.01 0.79
−0.94
0.07
−13.10*
Future motivation 1183 3.24 1.10
−0.03
0.07
−0.38
* p < .001.
Table 8 illustrates the descriptive statistics for overall levels of motivation, satisfaction,
and future motivation for Hispanic and non-Hispanic subgroups. Hispanic mean scores were
higher than non-Hispanics for each component. The mean score for satisfaction was higher than
motivation for both the Hispanic and non-Hispanic subgroups.
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Table 8
Descriptive Statistics for Overall Levels of Motivation, Satisfaction, and Future Motivation for
Hispanic and Non-Hispanic Subgroups
Variable
n
M
SD
skewness SE of skewness
z of skewness
Motivation
Hispanic
129 4.17 0.757
−1.14
0.21
−5.35*
Non-Hispanic
1061 3.80 0.805
−0.64
0.08
−8.51*
Satisfaction
Hispanic
126 4.24 0.752
−1.21
0.22
−5.59*
Non-Hispanic 1046 3.98 0.785
−0.92
0.08
−12.15*
Future motivation
Hispanic
129 3.92 1.075
−0.69
0.21
−3.22*
Non-Hispanic 1054 3.16 1.072
0.02
0.08
0.28
* p < .001.
Correlations
Correlation coefficients were calculated for study variables overall, by component, and
by component factors for the total sample and Hispanic and non-Hispanic subgroups.
Intercorrelations for the total sample are displayed in Table 9.
Table 9
Summary of Intercorrelations, Means, and Standard Deviations on Overall Motivation,
Satisfaction, and Future Motivation for Total Sample
Variable
Motivation
Satisfaction
Future motivation
** p < .01.

1
─
.72**
.44**

2

3

─
.35**

─

n
1190
1171
1183

M
3.84
4.01
3.24

SD
0.81
0.79
1.10

Results of the Pearson correlation for the total sample indicated a significant positive
association between motivation and satisfaction. Moderate positive associations were noted
between motivation and satisfaction in relation to future motivation. In general, the total sample
demonstrated a strong correlation between both motivation and satisfaction components with
future motivation.
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Table 10 summarizes the intercorrelations for each component by Hispanic and nonHispanic subgroup. Results of the Pearson correlation indicated significant positive associations
between motivation and satisfaction, moderate associations between motivation and future
motivation, and moderate associations between satisfaction and future motivation for both
Hispanic and non-Hispanic subgroups. The positive associations for each component were
stronger for the Hispanic subgroup than those of the non-Hispanic subgroup—most notably in
the strong positive association between motivation and satisfaction.
Table 10
Summary of Intercorrelations, Means, and Standard Deviations on Overall Motivation,
Satisfaction, and Future Motivation for Hispanic and Non-Hispanic Subgroups
Variable
1
2
3
n
M
SD
1. Motivation
─
.71**
.42**
1061
3.80
0.81
2. Satisfaction
.74**
─
.33**
1045
3.98
0.79
3. Future motivation
.46**
.44**
─
1054
3.16
1.10
n
129
126
129
M
4.17
4.24
3.92
SD
0.76
0.75
1.07
Note. Intercorrelations for non-Hispanic participants are presented above the diagonal, and
intercorrelations for Hispanic participants are presented below the diagonal. Means and
standard deviations for non-Hispanic participants are presented in vertical columns. Means and
standard deviations for Hispanic participants are presented in horizontal rows.
** p < .01.
Tables 11, 12, and 13 summarize the intercorrelation for component factors for Hispanic
and non-Hispanic subgroups. Associations for all factors across components produced positive
correlation results. Table 11 explores intercorrelations for the factors of motivation by subgroup.
Results of the Pearson correlation indicated positive associations between all factors of
motivation and satisfaction for both the Hispanic and non-Hispanic subgroups. The Hispanic
subgroup scored stronger positive associations than the non-Hispanic subgroup on all factors
across components—except for the academic-financial motivation factor pair. The largest
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correlations in the motivation aspect of the questions were found in the spiritual-environmental
factor pair, followed by the environmental-academic factor pairs for both subgroups.
Table 11
Summary of Intercorrelations, Means, and Standard Deviations on Motivation Factors for
Hispanics and Non-Hispanics
Variable
1
2
3
4
5
n
M
SD
Academics
─
.61**
.40**
.35**
.42** 1060 3.78 0.99
Environmental
.68**
─
.66**
.45**
.35** 1061 4.13 0.85
Spiritual
.53**
.70**
─
.46**
.25** 1054 4.12 1.00
Cultural
.51**
.45**
.51**
─
.36** 1025 3.18 1.47
Financial
.40**
.35**
.38**
.51**
─
1035 2.76 1.31
n
128
129
129
124
126
M
4.13
4.39
4.39
3.85
3.42
SD
0.93
0.80
0.86
1.31
1.28
Note. Intercorrelations for non-Hispanic participants are presented above the diagonal, and
intercorrelations for Hispanic participants are presented below the diagonal. Means and standard
deviations for non-Hispanic participants are presented in vertical columns. Means and standard
deviations for Hispanic participants are presented in horizontal rows.
** p < .01.
Table 12 represents a summary of intercorrelations, means, and standard deviations on
factors of satisfaction for Hispanic and non-Hispanic subgroups. Results of the Pearson
correlation indicated positive correlations between all factor pairs for both the Hispanic and nonHispanic subgroups. Except for the academic-environmental factor pair, all Pearson correlations
for the Hispanic subgroup were stronger than or equal to those of the non-Hispanic subgroup.
The largest correlations in the satisfaction aspect of the questions were found in the spiritualacademic and environmental-academic factor pairs for both subgroups.
Table 13 summarizes the intercorrelations, means, and standard deviations on factors of
future motivation for Hispanic and non-Hispanic subgroups. Positive associations were found
between factors across all components for both subgroups. Results of Pearson correlations for
the Hispanic subgroup indicated strong associations in 7 out of 10 factors of future motivation as
compared to the non-Hispanic subgroup, whose Pearson correlations for all ten factors indicated
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moderate associations. The largest correlation in the future motivation aspect of the questions
was found in the spiritual-cultural factor pair for both the Hispanic and non-Hispanic subgroups.
Table 12
Summary of Intercorrelations, Means, and Standard Deviations on Satisfaction Factors for
Hispanics and Non-Hispanics
Variable
1
2
3
4
5
n
M
SD
Academics
─
.72**
.58**
.50**
.49** 1040
3.80 0.93
Environmental
.71**
─
.77**
.60**
.47** 1044
4.16 0.84
Spiritual
.59**
.78**
─
.63**
.38** 1040
4.30 0.83
Cultural
.55**
.62**
.63**
─
.48**
907
3.75 1.26
Financial
.56**
.53**
.43**
.49**
─
1009
3.03 1.23
n
125
125
124
118
124
M
4.10
4.39
4.48
4.19
3.56
SD
0.93
0.79
0.74
1.08
1.26
Note. Intercorrelations for non-Hispanic participants are presented above the diagonal, and
intercorrelations for Hispanic participants are presented below the diagonal. Means and standard
deviations for non-Hispanic participants are presented in vertical columns. Means and standard
deviations for Hispanic participants are presented in horizontal rows.
** p < .01.

Table 13
Summary of Intercorrelations, Means, and Standard Deviations on Factors of Future Motivation
for Hispanics and Non-Hispanics
Variable
1
2
3
4
5
n
M
SD
Academic
─
.54**
.50**
.59** .45**
1014
3.08
1.33
Cultural
.70**
─
.62**
.58** .54**
1017
2.96
1.38
Spiritual
.74**
.86**
─
.55** .53**
1031
3.15
1.27
Support
.67**
.71**
.66**
─
.47**
908
3.18
1.43
Planning
.74**
.72**
.73**
.69**
─
1029
3.74
1.34
n
121
123
126
113
122
M
3.95
3.82
3.92
3.84
3.99
SD
1.18
1.24
1.18
1.33
1.24
Note. Intercorrelations for non-Hispanic participants are presented above the diagonal, and
intercorrelations for Hispanic participants are presented below the diagonal. Means and standard
deviations for non-Hispanic participants are presented in vertical columns. Means and standard
deviations for Hispanic participants are presented in horizontal rows.
** p < .01.
Table 14 represents a compilation of correlation data from Tables 11, 12, and 13,
representing the intercorrelations of components of motivation, satisfaction, and future
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motivation for Hispanic and non-Hispanic subgroups. Pearson correlations for all factors
indicated positive associations among all component factors for both the Hispanic and nonHispanic subgroups. The largest association for the Hispanic subgroup was found in the future
motivation-cultural and future motivation-spiritual factor pairs. The largest association for the
non-Hispanic subgroup and second-largest association for the Hispanic subgroup were found in
the satisfaction-spiritual and satisfaction-environmental factor pairs.
Table 14
Intercorrelations on Components of Motivation, Satisfaction, and Future Motivation for
Hispanics and Non-Hispanics
1
2
3
4
5
6
7
8
9
10 11 12
13
14
15
1
─ .61 .40 .35 .42 .62 .47 .40 .34 .39 .21 .20 .12 .18
.19
2
.68 ─ .66 .45 .35 .52 .64 .59 .46 .35 .22 .26 .34 .25
.28
3
.53 .70 ─ .46 .25 .40 .49 .67 .45 .28 .17 .21 .43 .22
.27
4
.51 .45 .51 ─ .36 .34 .36 .37 .58 .29 .27 .33 .34 .26
.23
5
.40 .35 .35 .51 ─
.35 .27 .21 .24 .48 .19 .23 .26 .24
.12
6
.71 .61 .39 .52 .48
─
.72 .58 .50 .49 .16 .21 .25 .19
.13
7
.47 .66 .48 .48 .39 .71
─ .78 .60 .47 .18 .20 .29 .22
.19
8
.45 .65 .70 .48 .29 .59 .78 ─
.63 .38 .20 .21 .37 .23
.24
9
.38 .56 .44 .60 .30 .55 .62 .63
─
.48 .26 .22 .33 .22
.24
10
.41 .36 .32 .45 .58 .56 .53 .43 .49
─ .22 .22 .28 .20
.17
11
.46 .32 .24 .38 .27 .39 .22 .29 .30 .30 ─ .54 .50 .59
.45
12
.39 .25 .20 .50 .41 .46 .33 .25 .28 .38 .70 ─
.62 .58
.54
13
.40 .29 .29 .50 .38 .45 .28 .30 .30 .41 .74 .86
─
.55
.53
14
.40 .27 .34 .36 .36 .48 .37 .43 .25 .40 .67 .71 .66
─
.47
15
.41 .27 .26 .34 .32 .35 .22 .31 .24 .26 .74 .72 .73 .69
─
Note. Intercorrelations for non-Hispanic participants are presented above the diagonal, and
intercorrelations for Hispanic participants are presented below the diagonal. 1 = Motivation–
Academic; 2 = Motivation–Environmental; 3 = Motivation–Spiritual; 4 = Motivation–Cultural; 5
= Motivation–Financial; 6 = Satisfaction–Academic; 7 = Satisfaction–Environmental; 8 =
Satisfaction–Spiritual; 9 = Satisfaction–Cultural; 10 = Satisfaction–Financial; 11 = Future
Motivation–Academic; 12 = Future motivation–Cultural; 13 = Future motivation–Spiritual; 14 =
Future motivation–Support; 15 = Future motivation–Planning. Coefficients printed in bold were
statistically significant at p < .01 level.
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Inferential Statistics
Inferential statistics were calculated to compare data from the Hispanic and non-Hispanic
subgroups. In response to the first three research questions, a series of one sample t tests were
calculated on levels of motivation, satisfaction, and future motivation for the Hispanic subgroup,
by component and component factor. A test value of 2.5 represented the null hypothesis—a
statistical value signifying low motivation on the 1–5 response scale utilized in the survey
instrument. The Bonferroni correction was used to calculate significance. In response to the
fourth research question, a series of independent samples t tests were calculated to compare
levels of motivation, satisfaction, and future motivation between the Hispanic and non-Hispanic
subgroups. Comparisons were made overall, by component, component factors, and questions of
component factors.
Research Questions
Research Question 1
The first research question sought to learn to what extent Hispanic families were
motivated by 24 specific aspects of the Catholic school experience at time of enrollment. Table
15 provides the results of the one sample t test comparing levels of Hispanic motivation at time
of enrollment to the null hypothesis. Results showed that the academic, environmental, spiritual,
and cultural factors were statistically significantly different than 2.5 with large effect sizes based
on Cohen’s d. Hispanic families were most motivated by academic and spiritual factors of the
school experience. The total level of motivation for the Hispanic subgroup was statistically
significantly different than 2.5, with a large effect size. The null hypothesis was rejected.
Overall, Hispanic families highly valued what was offered by Catholic schools at the time
of enrollment—especially the spiritual and environmental product offerings. The financial factor
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for Hispanic motivation, although statistically different than the test value, was the only factor
with a moderate effect size. This effect size be explained by the nature of the tuition survey
question as participants may have struggled to place value on a product that they could have
received for free in the public sector. This gap in effect size may point to families desiring lower
tuition rates—bridging the gap between private school tuitions and free public education.
Although Hispanic families valued Catholic education, the cost for the product may be too high.
Table 15
Comparison Ratings on Factors of Motivation at Time of Enrollment for Hispanic Subgroup
Test value = 2.5
95% CI
Factor
n
M
SD
t
df
MD
LL
UL
Cohen’s d
Academic
128
4.13 0.93 19.8* 127 1.63
1.46 1.79
1.75
Environmental
129
4.39 0.80 26.8* 128 1.89
1.75 2.03
2.36
Spiritual
129
4.39 0.86 25.1* 128 1.89
1.74 2.04
2.21
Cultural
124
3.85 1.31 11.5* 123 1.35
1.11 1.58
1.03
Financial
126
3.42 1.28
8.1* 125 0.92
0.70 1.15
0.72
Overall
129
4.17 0.76 25.1* 128 1.67
1.54 1.80
2.21
Note. CI = confidence interval; LL = lower limit; UL = upper limit.
* p < .01.
Research Question 2
The second research question sought to learn to what extent Hispanic families were
satisfied by 24 specific aspects of the Catholic school experience post-enrollment. Table 16
provides the results of the one sample t test comparing levels of Hispanic satisfaction to 2.5. All
factors of satisfaction for the Hispanic subgroup were significantly different from the test value
with large effect sizes—Hispanic families were highly satisfied with every aspect of their school
experience. The total level of satisfaction for the Hispanic subgroup was also statistically
significantly different than 2.5 with a large effect size—Hispanic families were highly satisfied,
overall, with their Catholic school experience. The null hypothesis was rejected.
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While all effect sizes for Hispanic satisfaction were large, there was a notable gap in
effect size for the financial factor of satisfaction. Although the Hispanic subgroup was satisfied
with the financial aspects of the Catholic school experience, the smaller effect size may indicate
the need for lower tuition rates and additional financial aid opportunities to raise levels of
satisfaction in this area. Again, while Hispanic families valued their experience, especially the
spiritual and environmental aspects of the product, tuition costs may need a reduction for
customers to be more satisfied with the product.
Table 16
Comparison Ratings on Factors of Satisfaction Post-Enrollment for Hispanic Subgroup
Test value = 2.5
95% CI
Factor
n
M
SD
t
df
MD
LL
UL
Cohen’s d
Academic
125 4.09
0.93 19.2* 124 1.60 1.43 1.76
1.72
Environmental
125 4.39
0.79 26.8* 124 1.89 1.75 2.03
2.40
Spiritual
124 4.48
0.74 30.0* 123 1.98 1.85 2.11
2.70
Cultural
118 4.19
1.08 17.0* 117 1.69 1.50 1.88
1.57
Financial
124 3.56
1.26
9.3* 123 1.06 0.83 1.28
0.84
Overall
126 4.24
0.75 26.0* 125 1.74 1.61 1.87
2.31
Note. CI = confidence interval; LL = lower limit; UL = upper limit.
* p < .01.
Research Question 3
The third research question sought to learn to what extent Hispanic families would be
motivated to participate in future initiatives. Table 17 provides the results of the one sample t
test comparing levels of Hispanic future motivation to 2.5. All factors of future motivation for
the Hispanic subgroup were statistically significantly different than the test value with large
effect sizes. Hispanic families were highly motivated to participate in all initiatives—especially
in the area of planning. The total level of future motivation was also statistically significantly
different from 2.5 with a large effect size. The null hypothesis was rejected.
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Overall, Hispanic families placed a very high value on future offering in their schools. In
addition to placing value on aspects of the Catholic school experience already in place, the high
level of interest expressed by Hispanic families for future offerings demonstrated their future
commitment to Catholic education. The highest mean score was found in future planning,
supporting the notion that Latinos want to be part of the solution to sustaining the future of
Catholic education.
Table 17
Comparison Ratings on Factors of Future Motivation for Hispanic Subgroup
Test value = 2.5
95% CI
Factor
n
M
SD
t
df
MD
LL
UL Cohen’s d
Academic 121
3.96 1.18
13.6*
120
1.45 1.24 1.67
1.24
Cultural
123
3.82 1.24
11.8*
122
1.32 1.10 1.54
1.06
Spiritual
126
3.92 1.18
13.4*
125
1.42 1.21 1.63
1.19
Support
113
3.84 1.33
10.7*
112
1.34 1.09 1.59
1.01
Planning
122
4.00 1.24
13.3*
121
1.49 1.27 1.71
1.20
Overall
129
3.92 1.07
15.1*
128
1.42 1.24 1.61
1.33
Note. CI = confidence interval; LL = lower limit; UL = upper limit.
* p < .01.
Research Question 4
The fourth research question of this study sought to compare data between Hispanic and
non-Hispanic subgroups. A series of one sample t tests were run to calculate levels of
motivation, satisfaction, and future motivation for the non-Hispanic subgroup, followed by a
series of independent samples t tests to compare Hispanic subgroup levels of motivation,
satisfaction, and future motivation by component and component factors to those of the nonHispanic subgroup.
Table 18 provides the results of a one sample t test comparing levels of motivation at time
of enrollment for the non-Hispanic subgroup to the null hypothesis. All factors of motivation for
the non-Hispanic subgroup were statistically different than 2.5. Cohen’s d for academic and
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environmental factors were large—indicating that non-Hispanics were most motivated to enroll
in Catholic education by academic and environmental factors. The total level of motivation for
the non-Hispanic subgroup was statistically significantly different from 2.5, with a large effect
size. Non-Hispanic families, overall, were highly motivated at time of enrollment. The null
hypothesis was rejected.
Overall, non-Hispanic families valued what was offered at the time of enrollment. As
customers, they placed the greatest value on the environmental and spiritual aspects of the
product. Non-Hispanic families placed the least value on the financial aspects of the Catholic
school product. The smaller mean and effect size in response to the financial aspect raises a
concerning question—at what point will non-Hispanics lose motivation to enroll based upon the
discrepancies between product cost and value.
Table 19 provides the results of a one sample t test comparing levels of post-enrollment
satisfaction for the non-Hispanic subgroup to a test value of 2.5. All factors of satisfaction for
the non-Hispanic subgroup were statistically significantly different than the test value with large
effect sizes for all factors, except for the financial factor. The total level of satisfaction for the
non-Hispanic subgroup was also statistically significantly different than 2.5, with a large effect
size. The null hypothesis was rejected.
Overall, non-Hispanics expressed high levels of value for satisfaction with the Catholic
school experience—especially with academic and spiritual aspects of the product. While nonHispanic families were statistically significantly satisfied, the financial aspect received the
lowest mean score of the factors, indicating that non-Hispanic families are less satisfied with this
aspect of the product than all other aspects. As with the Hispanic customers, tuition and
financial aid are aspects in need of review by the business of Catholic education.
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Table 18
Comparison Ratings for Factors of Motivation at Time of Enrollment for the Non-Hispanic
Subgroup
Test value = 2.5
95% CI
Factor
n
M
SD
t
df
MD
LL
UL Cohen’s d
Academic
1060 3.78 0.99
42.2* 1059 1.28 1.22 1.34
1.30
Environmental 1061 4.13 0.85
26.8* 1060 1.63 1.58 1.68
0.82
Spiritual
1053 4.12 1.00
25.1* 1053 1.62 1.56 1.68
0.77
Cultural
1025 3.18 1.47
11.5* 1024 0.68 0.59 0.77
0.36
Financial
1035 2.76 1.30
8.1* 1034 0.26 0.18 0.34
0.25
Total
1061 3.80 0.81
52.5* 1060 1.30 1.25 1.35
1.61
Note. CI = confidence interval; LL = lower limit; UL = upper limit.
* p < .01.
Table 19
Comparison Ratings on Factors of Satisfaction Post-Enrollment for Non-Hispanic Subgroup
Test value = 2.5
95% CI
Factor
n
M
SD
t
df
MD
LL
UL
Cohen’s d
Academic
1040
3.80 0.92
45.3* 1039 1.30 1.24 1.35
1.40
Environmental 1044
4.16 0.83
64.4* 1043 1.61 1.61 1.71
1.99
Spiritual
1040
4.30 0.83
69.8* 1039 1.80 1.75 1.85
2.16
Cultural
907
3.75 1.26
29.8* 906 1.25 1.17 1.33
0.99
Financial
1009
3.03 1.23
13.6* 1008 0.53 0.45 0.60
0.43
Total
1046
3.98 0.79
60.9* 1045 1.48 1.43 1.53
1.88
Note. CI = confidence interval; LL = lower limit; UL = upper limit.
* p < .01.
Table 20 provides the results of a one sample t test comparing levels of future motivation
for the non-Hispanic subgroup to a test value of 2.5. All factors of future motivation for the nonHispanic subgroup were statistically different from the test value. The total level of future
motivation for the non-Hispanic subgroup was also statistically different than 2.5. The null
hypothesis was rejected.
Overall, non-Hispanic families, while motivated by future initiatives, placed the greatest
value on the opportunity to take part in strategic planning. Non-Hispanic families value the
prospect of becoming active stakeholders in the business of Catholic schools. They placed the
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least value on cultural offerings, which may be attributed to a lack of familiarity with or ability to
communicate in a bilingual setting.
Table 20
Comparison Ratings on Factors of Future Motivation for Non-Hispanic Subgroup
Test value = 2.5
95% CI
Factor
n
M
SD
t
df
MD
LL
UL
Cohen’s d
Academic
1014
3.07 1.33 13.9* 1013 0.58 0.50 0.66
0.44
Cultural
1017
2.96 1.38 10.6* 1016 0.46 0.37 0.54
0.33
Spiritual
1031
3.15 1.27 16.5* 1030 0.65 0.58 0.73
0.51
Support
908
3.18 1.43 14.4* 907 0.68 0.59 0.77
0.48
Planning
1029
3.74 1.34 29.6* 1028 1.24 1.16 1.32
0.92
Total
1054
3.16 1.08 19.9* 1053 0.66 0.59 0.72
0.61
Note. CI = confidence interval; LL = lower limit; UL = upper limit.
* p < .01.
A series of independent samples t tests were calculated to compare levels of motivation,
satisfaction, and future motivation by Hispanic and non-Hispanic subgroups. Table 21 illustrates
the difference between subgroups for overall levels of motivation, satisfaction, and future
motivation. The means of the Hispanic subgroup across were higher than those of the nonHispanic subgroup for all components.
Table 21
Comparison Ratings for Variables of Overall Motivation, Satisfaction, and Future Motivation
for Hispanic and Non-Hispanic Subgroups
Group

C
M
S
FM

n
129
126
129

Hispanic
M
4.17
4.24
3.92

SD
0.76
0.75
1.07

Non-Hispanic
n
M
SD
1061 3.80 0.81
1046 3.98 0.79
1054 3.16 1.08

t
-5.02*
-3.55*
-7.63*

95% CI
df
LL
UL
1188 -0.52
-0.23
1170 -0.41
-0.12
1181 -0.96
-0.57

Note. C = Component; M = Motivation; S = Satisfaction; FM = Future Motivation.
* p < .02.

Cohen’s d
0.44
0.32
0.67
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Overall, Hispanic families valued the Catholic school experience more than nonHispanics. For both Hispanic and non-Hispanics, families were more satisfied with specific
aspects of the product than at the time of enrollment. Catholic school families, overall and by
subgroup, placed the highest value on satisfaction with the product of Catholic education.
Table 22
Descriptive Statistics for t-test Results for Factors of Motivation, Satisfaction, and Future
Motivation for Hispanic and Non-Hispanic Subgroups
Group
Hispanic
Non-Hispanic
95% CI
F
n
M
SD
n
M
SD
t
df
LL
UL
Cohen’s d
1
128 4.13 0.93 1060 3.78 0.99 −3.78* 1186 −0.53 −0.17
0.11
2
129 4.39 0.80 1061 4.13 0.85 −3.29* 1188 −0.41 −0.10
0.10
3
129 4.39 0.86 1054 4.12 1.00 −3.38*
174 −0.44 −0.11
0.10
4
124 3.85 1.31 1025 3.18 1.47 −5.27*
163 −0.91 −0.41
0.16
5
126 3.42 1.28 1035 2.76 1.31 −5.36* 1159 −0.90 −0.42
0.16
6
125 4.09 0.93 1040 3.80 0.92 −3.38* 1163 −0.47 −0.12
0.10
7
125 4.39 0.79 1044 4.16 0.83 −2.89
1167 −0.38 −0.07
0.08
8
124 4.48 0.74 1040 4.30 0.83 −2.57
163 −0.33 −0.04
0.08
9
118 4.19 1.08 907 3.75 1.26 −4.06*
162 −0.65 −0.22
0.13
10 124 3.56 1.26 1009 3.03 1.23 −4.51* 1131 −0.76 −0.30
0.13
11 121 3.95 1.18 1014 3.08 1.33 −7.64*
159 −1.10 −0.65
0.23
12 123 3.82 1.24 1017 2.96 1.38 −6.63* 1138 −1.12 −0.61
0.20
13 126 3.91 1.18 1031 3.15 1.27 −6.44* 1155 −1.00 −0.53
0.19
14 113 3.84 1.33 908 3.18 1.43 −4.66* 1019 −0.94 −0.38
0.15
15 122 3.99 1.24 1029 3.74 1.35 −2.10
157 −0.49 −0.02
0.06
Note. 1 = Motivation–Academic; 2 = Motivation–Environmental; 3 = Motivation–Spiritual;
4 = Motivation–Cultural; 5 = Motivation–Financial; 6 = Satisfaction–Academic; 7 =
Satisfaction–Environmental; 8 = Satisfaction–Spiritual; 9 = Satisfaction–Cultural; 10 =
Satisfaction–Financial; 11 = Future motivation–Academic; 12 = Future motivation–
Cultural; 13 = Future motivation–Spiritual; 14 = Future motivation–Support; 15 = Future
motivation–Planning.
* p < .003.
Table 22 illustrates the difference between levels of motivation, satisfaction, and future
motivation by component factors for Hispanic and non-Hispanic subgroups. The Hispanic
subgroup’s mean scores were higher for every aspect of each component. They scored
statistically significantly higher on every factor of the motivation component and significantly
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higher on academic, cultural, and financial factors of the satisfaction component. They also
scored statistically significantly higher than non-Hispanics on all factors of future motivation,
except for the planning factor.
While not statistically significantly different, the shared value for satisfaction with the
spiritual and environmental aspects of the Catholic school experience and interest in taking part
in future planning appeared significant in a broader sense of discovery. While this study looked
to uncover values unique to the Latino demographic, results often showed similarities between
both subgroups. The similarities pointed to commonalities between families who identify by
different race/ethnicities. These similarities, as well as the differences, are significant in the
broader goal of understanding customer value for the business to survive and thrive.
In an effort to delve more deeply into the data in Section 3, an independent samples t test
was run to compare levels of future motivation between the Hispanic and non-Hispanic
subgroups. Table 23 illustrates the comparison ratings for future motivation, by question, for
Hispanic and non-Hispanic subgroups. The mean scores for the Hispanic subgroup were
significantly higher for every question, except for strategic planning.
These results displayed in Table 23 followed the pattern of previous comparisons—that
while Hispanic families valued aspects of Catholic education to a higher level than nonHispanics, Hispanic and non-Hispanics share common value in almost all areas of the Catholic
school experience. The one question for which no significant difference was found between
subgroups was the planning aspect of the product. No significant difference between groups
may be interpreted as significant when viewed as a similar group values placed on active
participation as stakeholders in the business of Catholic education.
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Table 23
Comparison Ratings for Future Motivation Survey Questions for Hispanic and Non-Hispanic
Subgroups
Group
Hispanic
Non-Hispanic
Q#
n
M
SD
n
M
SD
t
df
LL
UL
Cohen’s d
1
120 4.20 1.13
985 3.06 1.50 −10.02*
174 −1.36 −0.91
0.30
2
102 3.89 1.41
767 3.35 1.51
−3.63*
134 −0.84 −0.25
0.12
3
83 3.52 1.53
553 1.97 1.37
−8.74*
103 −1.90 −1.20
0.35
4
113 3.84 1.33
908 3.18 1.43
−4.66* 1019 −0.94 −0.38
0.15
5
122 3.99 1.24 1029 3.74 1.34
−2.10
157 −0.48 −0.02
0.06
6
123 3.83 1.36
995 3.02 1.45
−5.84* 1116 −1.08 −0.54
0.17
7
119 3.82 1.30
966 2.86 1.47
−7.45*
158 −1.21 −0.70
0.23
8
126 3.99 1.22 1006 3.37 1.40
−5.28*
169 −0.85 −0.39
0.16
9
101 3.97 1.30
811 3.37 1.40
−8.13*
135 −1.41 −0.86
0.25
10 118 3.78 1.33
993 3.10 1.45
−5.21*
152 −0.94 −0.43
0.16
Note. Q# = Question number, 1 = Language immersion program, 2 = Special education
program, 3 = Adult ESL program, 4 = Family support services, 5 = Strategic planning
committee, 6 = Cultural pride program, 7 = Advocate program, 8 = Service program, 9 =
Sacramental preparation for adults, 10 = Prayer meetings.
* p < .006.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Introduction
This chapter intends to review the purpose of the study, discuss emergent findings and
their implications, and make recommendations to Catholic leadership based upon these findings.
This section will conclude with recommendations for future research in hopes of creating new
paths of the study in support of Latino families in Catholic education.
Summary of Findings
The objective of this study was to examine levels of Latino motivation and satisfaction in
the Catholic school experience. Previous research on Latinos and Catholic education focused
mainly on outreach to Latino families with the goal of enrollment (Ospino & Weitzel-O’Neill,
2016). This study redirected the focus to include Latino families currently enrolled in N–12
Catholic schools with the goal of discovery through an invitation to dialogue. Data was collected
from all families in one diocesan school system in response to Drucker et al.’s (2008) theory
regarding customer value. Descriptive and inferential statistics were calculated to learn to what
extent the Latino family experience in Catholic schools differed from that of non-Latino families,
including interest in future programs. Feedback from the sample, as well as the lack of feedback
from the diocesan school population, proved invaluable in study findings and implications.
The results of this research endeavor showed that Latino families value the Catholic
school experience. They are motivated by what Catholic schools offer and satisfied with what
the Catholic school experience provides. Latino families are also motivated to take part in
programs that will enrich the lives of their families with a spirit of acculturation. Of equal
significance was the discovery that non-Latino families are motivated and satisfied by the
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Catholic school experience, as well. While levels were not as high, these results send a positive
message to Catholic school leadership that Latino and non-Latino families value and are satisfied
with the Catholic school experience.
Emergent Findings and Implications
The endeavor to better understand Latinos in Catholic education proved to be a process of
discovery from start to finish. In looking to learn more about outreach to Latino families and
how best to serve the Latino families enrolled in my school, I was drawn to the topic of Latino
outreach in Catholic education and wanted to fill a gap in the research by giving Latino
communities a voice—a means of expressing their needs and wants. I chose a quantitative
method of study as I felt a survey instrument would best gather a large amount of data from
Latino families in the diocese of study. The change in plans from a qualitative to quantitative
study turned out to be the greatest strength of my study. Through the development of the
quantitative survey instrument, the initial target population grew and diversified, a dual-language
approach to gathering data emerged, and awareness to the effects of political climate on research
studies was revealed.
Inclusion
As the quantitative survey design evolved, plans to study Latino families expanded into
capturing data from all families in the diocese of study. Collecting and comparing data between
subgroups provided stronger results. The survey instrument was designed with questions
applicable to all families, regardless of background, including demographic questions to be used
in comparative analysis. The participation of Latino and non-Latino families provided rich data
to understand Latino families better while learning more about non-Latino families as well—
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giving voice to all members of the school family. For specific aspects of the Catholic school
experience, similarities between Latinos and non-Latinos were as significant as their differences.
Adaptation
As the pilot study ensued with revisions to the survey instrument, a Spanish version of the
survey was created and linked to the email invitation sent out to the diocesan school population.
The email contained a bilingual text in the body with links to both versions of the survey,
including signatures from a Spanish-speaking diocesan bishop and school superintendent who
supported the study. The inclusion of the bilingual invitation arose from the prompting of a
Latina educator, who felt that Latino families needed to feel a level of trust if they were to
participate in the survey. This question of trust resurfaced and became evident once the survey
went live—foreshadowing a significant finding of the study. Eliciting input from Latino
educators, parents, and students and utilizing feedback to adapt certain aspects of this study
contributed to its overall strength in discovery.
Discovery
While watching the daily news during July in 2019, I became acutely aware of
immigration concerns throughout the country. On July 14, 2019, Immigration and Customs
Enforcement began raids to arrest and deport undocumented immigrants across the country,
including New York State (Dickerson, Corasaniti, & Sandoval, 2019). The two-week collection
window to participate in the study ran from July 30, 2019, through August 14, 2019. As I
monitored the number responses over the first few days, there were no responses to the Spanish
version of the survey. At the close of the collection window, 1,192 participants out of the 13,380
diocesan population responded to the survey. Of the sample, only 17 families participated in
Spanish.
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I was surprised at this number as I knew the majority of Latino families in my school were
native Spanish speakers and monolingual in their native tongue. In speaking with native Spanish
speaking parents and asking them in what language they chose to take the survey, I was surprised
to learn that most took the English version, despite speaking Spanish in the home. These
findings raised questions that I will discuss further in the recommendations for future research
section.
The Latino Voice
In creating the first three research questions for this study, I sought to learn more about the
Latino experience in Catholic schools. As the principal of a Catholic school who felt concern
with school closings and declining enrollment, I often wondered if our product was something
Latino families wanted. Were we doing something wrong or missing something? Were we
outdated? Based on the findings of this study, the answers to these questions were a resounding
no.
The Latino demographic voiced a clear message with their participation in this study.
They placed a high value on their Catholic school experience. Latino families were highly
motivated at enrollment, highly satisfied post-enrollment, and highly motivated to participate in
potential initiatives that included language immersion and learning support programs for
children; ESL, sacramental preparation, service projects, and prayer meeting for adults; and
opportunities to share language and culture in advocate and cultural pride programs. These
discoveries answered a resounding yes to the first three research questions raised by this study.
Two Voices as One
While non-Latino families were not the primary focus of this study, results sent a clear
message to diocesan leadership that all families valued the Catholic school product. Latino and
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non-Latino families both expressed interest in future dialogue and more active participation in
strategic planning for their children’s educational future. Both groups also placed high values on
the feelings of welcome in their school buildings. Diocesan outreach efforts to Latino families
proved successful in creating welcoming environments for Latinos while still maintaining a
school culture valued by non-Latinos. Latino and non-Latino families also placed a high value
on spirituality in their schools. This additional similarity signaled the importance of faith in the
lives of school families, not despite race and ethnicity, but due to the rich racial, ethnic, cultural,
and spiritual diversity within our school communities. Perhaps the success of the Catholic
school product rests in the inclusive nature of the Catholic school experience infused with the
tenets of our faith.
In light of the significant challenges faced by the Catholic Church and Catholic education,
the results from this study are very encouraging. As the business owner of a school in
partnership with a diocesan organization, the knowledge that all of our families value the product
and services we provide is priceless.
Connections to the Literature
Assimilation or Acculturation
Questions related to participation in language immersion programs, adult ESL, cultural
pride programs, and advocate programs all related to the discussion of assimilation and
acculturation in Chapter 2. High levels of interest by Latino families to participate in each of
these initiatives pointed to the process of acculturation. As previously stated, acculturation
blends new and old traditions and cultures. Acculturation is not a replacement, but an additive
process, a summation of cultures rather than a blending of two to one. Adult ESL, cultural pride
programs, and advocate programs serve as a bridge between native cultures and the host
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culture—the process of acculturation. Latino responses to each of these questions support the
notion that Latino families seek acculturation into our schools rather than assimilation.
The fact that native Spanish-speaking parents chose to take the survey in English also
supported the findings that Latino families desire acculturation. While this may seem
counterintuitive, Latino’s choice to take the English-language version of the survey confirmed a
spirit of acculturation. Parents who spoke Spanish at home felt comfortable to participate in the
study via an English language survey—the addition of a language. The creation of the survey
instrument in two languages also pointed to a process of acculturation on the part of the
organization—embracing a second language to acknowledge culture and strengthen the Catholic
school experience for all.
Dialogue
In response to Drucker et al. (2008) and the call for customer feedback, the framework for
this study rested on initiating a dialogue with Latino families in Catholic education. Latinos
expressed a high level of motivation to participate in strategic planning for their child’s
educational future. In response to the survey question asking if participants would be interested
in future dialogue, the majority of Latinos (72%) and Non-Latinos (71%) expressed an interest in
future dialogue. In one instance, a participant utilized a response box intended for an additional
demographic entry to share the following message, “There are so many questions you didn’t ask.
Would have liked space for open-ended input.” While the quantitative nature of the study did
not allow for open-ended input, this response pointed to the desire for more in-depth
conversations with families in Catholic schools via qualitative and mixed-research studies.
This researcher received messages on social media from parents whose children attended
Catholic high schools in New York that elected not to participate in the study. These parents
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voiced their desire to take part in the survey so they could share feedback regarding their
experiences in Catholic education. Many families suggested including families whose children
had already graduated from Catholic schools as well as families whose schools have recently
closed. As with the requests in the survey platform, families utilized social media to express
their willingness to dialogue with Catholic school leadership, their need to share their
experiences with Catholic education, and a generosity of spirit to take on more active roles as
stakeholders in their children’s education.
Recommendations
Looking back on evangelization efforts by the University of Notre Dame and forward to
an influx of Latino families into Catholic schools, the results from this study are encouraging.
They represent a strong foundation on which to build new, safe, and secure pathways for the
continuation of meaningful dialogue. We do not need to reinvent Catholic education for Latino
families. They value our product. We must, however, seek ways to build communities of trust
with Latino families so that meaningful conversations may continue without fear of
repercussions. To that end, the following recommendations are offered to Catholic school
leadership to foster higher levels of trust in support of Latino families in Catholic education.
Advocacy
All individuals have basic rights, regardless of immigration status. To support immigrant
families, Catholic school administration, faculty, and staff must advocate for immigrant students
and their families enrolled in Catholic schools. According to Hahn, Ross, and Teatro (2019),
Schools can be a critical resource in supporting students in processing the impacts of
immigration enforcement actions and minimizing emotional trauma and harm. Our
education system must play an important role in addressing the threat of mass deportations
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and the impacts of family separation, including providing counseling support, passing
policies to ensure that schools are not used as a tool in deportations, and ensuring parents,
school administrators and students know their rights. They should also ensure that
teachers and front line [sic] staff are equipped with basic information and resources to
support and refer students. They also could consider hosting a website of service and
resources, or develop a system of referrals. (p. 54)
The American Civil Liberties Union (ACLU) and the National Immigration Law Center
(NILC) provide a wealth of advocacy resources on their websites, www.ACLU.org and
www.NILC.org, including links for Know Your Rights cards. These cards outline steps to be
taken by immigrant families if confronted by ICE or law enforcement. Also, Catholic Charities
provides programs in service to immigrant and refugee families. Program details and
information on how to support families in crisis are located on the Catholic Charities website at
www.catholiccharitiesusa.org.
Professional Development
To assist Latino families with issues of immigration and deportation, providing
professional development for Catholic schools will provide school personnel with the knowledge
needed to support immigrant students and their families—both documented and undocumented.
Dr. Tatyana Kleyn made two films: “Living Undocumented: High School. College and Beyond”
and Una Vida: Dos Paises: Children and Youth (Back) in Mexico,” authored Immigration: The
Ultimate Teen Guide, and co-authored Teaching in Two Languages: A Guide for K-12 Bilingual
Education with Adelman Reyes. These resources may be used as a starting point for
professional development to educate all those who interact with immigrant families in school
settings.
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Community Liaisons
Catholic schools have found the madrina model successful in bridging the gap between
schools and Latino communities. The addition of community liaisons should be employed to
protect currently-enrolled families and proactively assist underserved populations in immigrant
communities. Community liaison responsibilities would include going out into neighborhoods
surrounding the school to distribute information on immigrants’ rights, and distributing literature
to local businesses to educate community members on what to do if approached by immigration
officials. These responsibilities may be delegated to madrinas and padrinos, if needed.
Recommendations for Future Research
Political Influence and Factors of Trust
The window for families to participate in the study was open during active raids by
Immigration and Custom Enforcement (ICE) in New York State, including the diocesan area.
While the diocese surveyed for this study reported 16% of the total school population as Latino,
only 11% of the sample identified as Latino with 1% of participants choosing to take the Spanish
version of the survey. According to Lopez, Gonzalez-Barrera, and Krogstad (2018),
More than half of Latinos say they worry about deportation. A majority of Hispanics in
the U.S. (55%), regardless of legal status, say they worry ‘a lot’ or ‘some’ that they, a
family member or a close friend could be deported, up from 47% who said the same in
2017. (para. 4)
According to Brown (2015), research showed Hispanics are more likely to refuse to take
surveys due to “a general suspicion of government or a more specific fear of deportation among
subgroups of the U.S. Hispanic population, including unauthorized immigrants” (para. 2). Fear
of authority presents challenges to engaging Latinos in research and points to the need for future
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studies in the area of political influence and factors of trust, especially as it relates to Latinos and
immigration.
Self-Identification by Race/Ethnicity and Family Culture
Just as the U.S. Census Bureau encountered challenges in qualifying Hispanics by race
and ethnicity, the demographic question for race/ethnicity in this study presented similar
challenges when descriptive statistics were calculated. In addition to the Hispanic/Latino option,
participants had the option of identifying as multi-racial and other. Some participants included
Hispanic/Latino with a different choice by selecting two races/ethnicities or writing in more than
one choice in the other category.
To diligently explore data from all participants who responded with notation of
Hispanic/Latino heritage, two groups were created from the data—one that included the
participants who identified as only Hispanic/Latino and one that included those who identified as
Hispanic/Latino plus one or more races/ethnicities. Descriptive and inferential statistics
calculated for both groups showed that participants who identified solely as Hispanic/Latino
scored significantly higher on the majority of component factors. As the inclusion of
participants who identified as more than just the Hispanic/Latino identifier would significantly
change the results of the study, this researcher chose to include only those who identified as
solely Hispanic/Latino in the Hispanic subgroup. Even though the multi-racial group had some
Hispanic/Latino heritage, it may not have been infused as deeply in daily life as those who
identified only as Hispanic/Latino. This distinction pointed to an opportunity for future research
into self-identification by race/ethnicity and family values.
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Limitations
Skewness
Descriptive statistics for the study variables produced results for motivation and
satisfaction that included mildly and highly skewed data for motivation and satisfaction. Data
trimming and transformation were performed to combat issues with skewness. Data trimming
removed outliers from the sample and successfully brought the skewness into an acceptable
range. Data transformation was also performed with log, square root, and reciprocal
transformation and also decreased skewness for each variable. Significance testing was done on
trimmed and transformed data with no differences found in the results of the trimmed or
transformed data in comparison to the original data set. Rather than biasing the sample by
removing outliers or distorting and making the interpretation of the data more difficult with
transformations, this researcher chose to use the original data set for analysis.
Categorization Challenges
The study sought to learn about Latino families enrolled in N–12 Catholic schools. Data
collected from participants included families who had multiple students enrolled in both
elementary and high school. Asking participants to select the schools attended by their children
resulted in data that included elementary, high school, and blended responses. This data made
comparisons difficult as categories blended. In looking toward future research in this area of
study, researchers may want to develop surveys specifically for elementary or high school
families. If the N–12 population is desired, researchers should be careful to create questions that
either limit school response to one child or create questions that are not specific to either the
elementary or high school populations. Motivation to enroll based upon discipline was an
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appropriate question for all grade levels, whereas motivation to enroll based upon preparation for
college was better geared for a high school study.
Additionally, the addition of a country of origin question to the race/ethnicity section
would provide valuable information in better understanding the Hispanic/Latino demographic
more fully. The addition of an optional contact email would also have been useful in following
up with the majority of participants who stated they would like to continue the conversation
regarding the Catholic school experience.
Conclusions
While answering the four research questions raised by this study gave voice to the Latino
demographic, the silence in response to the invitation to take the Spanish version of the survey
was deafening. As outreach to and support of Latinos in Catholic education continues, new
approaches must be explored to foster Latino trust within our school communities for the
sustainability of Catholic education into the future. Additionally, Catholic leadership and school
personnel must advocate for immigrant students and their families if recruitment and retention
efforts for Latino families are to succeed.
At the start of this study, I shared the story of discovering a gap in the Latino outreach
literature worthy of a doctoral study. The gap was a man named Andrés, who pleaded with
Catholic leadership to initiate a dialogue with families enrolled in Catholic schools. He asked
administrators to listen to Latino families to learn more about how to partner with Latinos as
active stakeholders in the future of Catholic education and our Church. This study, Latinos in
N–12 Catholic education: A Study of Customer Satisfaction, was completed in response to
Andrés’ request. This study initiated a dialogue with those who already understand the gift of
Catholic education. The real significance of this study rests in the power of discovery unleashed
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through the invitation to dialogue. It is by listening carefully, even in the moments of silence,
that meaningful communication will emerge. Bergoglio and Skorka (2013) wrote,
Dialogue is born from an attitude of respect for the other person, from a conviction that
the other person has something good to say. It assumes that there is room in the heart for
the person’s point of view, opinion, and proposal. To dialogue entails a cordial reception,
not a prior condemnation. In order to dialogue, it is necessary to know how to lower the
defenses, open the doors of the house, and offer human warmth. (The Façade of the
Mirror, para. 2)
At the direction of Jorge Bergoglio, who later became Pope Francis, this study opened the
doors of Catholic education to all families in an effort to offer, above all, human warmth to all
those who have entered.
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To: ******
Cc: ******

Wed, Dec 12, 2018 at 7:12 AM

Good morning,
I hope this email finds you feeling better. I reach out today to ask you to consider permitting me to conduct a survey in our
Diocesan schools. As you know, I am currently seeking my PhD at Fordham under the guidance of my mentor. My study,
Latino Values in K-12 Catholic Education, seeks to fill a gap in the literature regarding what currently enrolled Latino
families value in the Catholic school experience.
The link to my survey is: https://goo.gl/forms/3TDjInhZl6aRqtcq2
The survey is designed to be sent to all families enrolled in our schools. Collected data will then be analyzed to better
understand our Latino population while also providing us with data on all of our families, regardless of background. The
survey contains four sections - values at time of enrollment, values while currently enrolled, demographics, and interest in
potential services. The study is based on Peter Drucker's Organizational Management Theory, specifically looking at
client value, which states a business must know the values of their clients by engaging in active communication.
As principal in a school with a rising Latino demographic, I would like to know how our school is meeting the expectations
of Latino families so that I may retain these families and recruit additional families from the largest untapped source of
students in the United States today.
I am meeting with Dr. Cattaro and Father O'Keefe today after the Fordham conference. I am very fortunate to have
Father O'Keefe as a reader on my study. I will let them know I have been in contact with you and look forward to hearing
back from you. As always, I am available to meet at your convenience to discuss the study. Thank you for your support
as we work to sustain the gift of Catholic education for future generations.
Have a great day,
Val

******
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Valerie Serpe * * * * * *

Re: Thank you
<*******org>
To: Valerie

Thu, Dec 13, 2018 at 10:11 AM

Good luck!!!!
Emily will send it out under your cover when the time is right!
******
Sent from my iPhone
On Dec 13, 2018, at 9:27 AM, Valerie ******
Dr. Walsh,
Thank you so much for your reply and willingness to send the survey out on my behalf.
Some short responses to your questions:
* I asked Dr. Cattaro about the form. He said he wasn't aware of one but would find out. I will also reach out to a cohort
member, Dr. Michael Udoh, who recently sent out a survey in the DRVC. He should be able to point me in the right
direction with this step.
* I would like to send the email out in English and Spanish. The survey is a Google form and available to be read and
completed in any language with a right click. I welcome Emily's input as to the best way to roll out the survey.
* Notre Dame and BC's research, especially the latest from Ospino and Weitzel-O'Neill, is the backbone of my literature
review. The opportunity to work with Father O'Keefe with his ties to BC are very exciting to me.
* Now that I have permission to send the survey out, I will add that information to my Chapter 3 and have my chapters
to Dr. Cattaro this month. With his and my committee's approval, I hope to send the survey out in January or February, at
the latest.
Again, thank you so much for your support with my research.
Have a wonderful day,
Val
******
“Let us always meet each other with a smile, for the smile is the beginning of love.”
Blessed Saint Teresa of Calcutta
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La experiencia de la escuela católica
* Required
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1. ¿Hasta qué punto le motivaron los siguientes aspectos en el momento de la inscripción en su
escuela católica?
Check all that apply.
No
motivado
en
absoluto
Calidad de
instrucción
Opciones de los
recursos
(currículum y
cursos)
Preparación para
la escuela
secundaria
Preparacion para
la universidad
Las tareas
Disciplina
La seguridad
Alternativa a la
escuela pública
local
Ambiente
acogedor
Sentido de
comunidad
Oportunidades
para la
participación de
los padres
Compromiso al
servicio
Oración
Clases de
religion
Presencia de
crucifijos y otros
artefactos
religiosos
Preparación para
los Sacramentos
Participación en
los sacramentos
en la escuela
Énfasis en el
desarrollo moral
de los niños
Oportunidad de
compartir la
cultura familiar
Soporte en
idioma inglés
para estudiantes
bilingües
Comunicaciones
en lenguas
nativas para
padres
Disponibilidad de
apoyo para
padres bilingüe

Ligeramente
motivado

Motivado
moderadamente

Muy
motivado

Extremadamente
motivado

No
aplica
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No
motivado
en
absoluto
Tasas de
matrícula
Oportunidades
para ayuda
financiera
Skip to question 2.

Satisfacción actual ...

Ligeramente
motivado

Motivado
moderadamente

Muy
motivado

Extremadamente
motivado

No
aplica
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2. Actualmente, ¿en qué medida está satisfecho con los siguientes aspectos en su escuela
católica?
Check all that apply.
No
satisfecho
en
absoluto
Calidad de
instrucción
Opciones de los
recursos
(currículum y
cursos)
Preparación para
la escuela
secundaria
Preparacion para
la universidad
Las tareas
Disciplina
La seguridad
Alternativa a la
escuela pública
local
Ambiente
acogedor
Sentido de
comunidad
Oportunidades
para la
participación de
los padres
Compromiso al
servicio
Oración
Clases de
religion
Presencia de
crucifijos y otros
artefactos
religiosos
Preparación para
los sacramentos
Participación en
los Sacramentos
en la escuela
Énfasis en el
desarrollo moral
de los niños
Oportunidad de
compartir la
cultura familiar
Soporte en
idioma inglés
para estudiantes
bilingües
Comunicaciones
en lenguas
nativas para
padres
Disponibilidad de
apoyo para
padres bilingüe

Un poco
satisfecho

Moderadamente
satisfecho

Muy
satisfecho

Extremadamente
satisfecho

No
aplica
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No
satisfecho
en
absoluto

Un poco
satisfecho

Tasas de
matrícula
Oportunidades
para ayuda
financiera
Skip to question 3.

Mirando hacia adelante...

Moderadamente
satisfecho

Muy
satisfecho

Extremadamente
satisfecho

No
aplica
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3. Si estuviera disponible, ¿qué tan motivada estaría su familia para participar en lo siguiente?
Check all that apply.
No
motivado
en
absoluto
Programa de
inmersión
lingüística:
brinda a los
estudiantes la
oportunidad de
aprender el
currículo en 2
idiomas
Programa de
educación
especial proporciona
apoyo para
estudiantes con
problemas de
aprendizaje
Programa de
ESL para adultos
(Inglés como
segundo idioma)
Servicios de
apoyo familiar:
proporciona a las
familias servicios
de apoyo social /
emocional
Comité de
planificación
estratégica:
invita a los
padres a
asociarse con la
administración
para crear y
cumplir los
objetivos de la
escuela
Programa
Cultural Pride:
brinda a las
familias la
oportunidad de
compartir su
cultura,
costumbres y
tradiciones.
Programa de
promoción: invita
a los padres a
servir como
embajadores
entre la escuela
y las familias de
diversos
orígenes
culturales

Ligeramente
motivado

Motivado
moderadamente

Muy
motivado

Extremadamente
motivado

No
aplica
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No
motivado
en
absoluto

Ligeramente
motivado

Motivado
moderadamente

Programa de
Servicio y
Voluntariado:
brinda a los
adultos
oportunidades
de servicio
locales y
globales
Preparación
Sacramental
para Adultos prepara a los
adultos para
participar en los
Sacramentos
Reuniones de
oración: les
brinda a los
adultos la
oportunidad de
energizar su fe.
Skip to question 4.

Información adicional
Para terminar esta encuesta, tenemos algunas preguntas sobre usted.
4. ¿Cómo se describe? *
Check all that apply.
Indio americano o nativo de Alaska
Asiático
Negro o afroamericano
Hispanic/Latino
Multirracial
Nativo de Hawai u otra isla del Pacífico
Blanco
Other:
5. ¿Identifica como Católico? *
Mark only one oval.
Sí
No

Muy
motivado

Extremadamente
motivado

No
aplica
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6. ¿Cuántos de sus hijos van a la escuela católica?
Mark only one oval.
1 niño
2 niños
3 niños
4 niños
5 o más niños
7. ¿En qué grado se matriculó su hijo en la escuela católica? Si hay más de un niño, marque todo
lo que corresponda.
Check all that apply.
PreK

K

1º

2do

3er

Cuarto

Quinto

Sexto

Séptimo

8vo

Noveno

Décimo

Niño 1
Niño 2
Niño 3
Niño 4
Niño 5
8. ¿Cuántos años, en total, ha estado su familia inscrita en una escuela católica?
Check all that apply.
0-1 año
2-4 años
5-7 años
8-10 años
11+ años
9. En el pasado, ¿ha recomendado su escuela a un familiar o amigo?
Check all that apply.
Sí

No

No aplica

Escuela Primaria (Preescolar Grado 8)
Escuela secundaria (grados 9-12)
10. Según su experiencia actual, ¿qué tan probable sería que usted recomendara sus escuelas a un
familiar o amigo?
Check all that apply.
No es probable
en absoluto

Moderadamente
probable

Muy
probable

Extremadamente
probable

No
aplica

Escuela primaria
(preescolar hasta 8º
grado)
Escuela secundaria
(grados 9-12)

14. ¿Cuál es el nombre de la escuela a la que asiste actualmente su hijo? Seleccione más de uno
para niños en varias escuelas. (Opcional)
Check all that apply.
Holy Angels Regional School (Patchogue)
Holy Family Regional School (Commack)
Holy Name of Mary School (Valley Stream)
Holy Trinity Diocesan High School (Hicksville)

11
°

12º
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11. ¿Solicitó ayuda financiera este año?
Mark only one oval.
Sí
No
12. Si aplicó, ¿recibió ayuda financiera este año?
Mark only one oval.
Sí
No
No aplica
13. Si estuviera disponible, ¿estaría interesado en un mayor diálogo sobre su experiencia en la
escuela católica?
Mark only one oval.
Sí
No

14. ¿Cuál es el nombre de la escuela a la que asiste actualmente su hijo? Seleccione más de uno
para niños en varias escuelas. (Opcional)
Check all that apply.
Holy Angels Regional School (Patchogue)
Holy Family Regional School (Commack)
Holy Name of Mary School (Valley Stream)
Holy Trinity Diocesan High School (Hicksville)
Long Beach Catholic Regional School (Long Beach)
Maria Regina School (Seaford)
Our Lady of Mercy School (Hicksville)
Our Lady of Peace School (Lynbrook)
Our Lady of Providence Regional (Central Islip)
Our Lady of the Hamptons Regional Catholic School (Southhampton)
Our Lady of Victory School (Floral Park)
Our Lady of Wisdom Regional School (Port Jefferson)
SS Philip and James School (St. James)
St. Aidan School (Williston Park)
St. Anne's School (Garden City)
St. Brigid/ Our Lady of Hope Regional School (Westbury)
St. Christopher School (Baldwin)
St. Dominic Elementary School (Oyster Bay)
St. Edward the Confessor School (Syosset)
St. Elizabeth Ann Seton Regional School (Bellmore)
St. John Paul II Regional School (Riverhead)
St. John the Baptist Diocesan High School (West Islip)
St. Joseph School (Garden City)
St. Martin of Tours School (Amityville)
St. Mary School (East Islip)
St. Mary's Elementary School (Manhasset)
St. Patrick School (Bayshore)
St. Patrick School (Huntington)
St. Patrick School (Smithtown)
St. Peter of Alcantara School (Port Washington)
St. Raymond's School (East Rockaway)
St. Rose of Lima School (Massapequa)
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Valerie Serpe

A favor
1 message
Valerie
To:

Sun, Oct 14, 2018 at 3:12 PM

Dear,
I have a favor to ask of you. I am working on my doctorate and preparing a survey that will go out to several thousand
Catholic school families. Would you please take the survey and then provide me with feedback to the following 3
questions? You can just hit reply to this email and answer each question directly in the email.
Did you feel the survey was too short, long, or tolerable?
Were there any questions that did not make sense?
Do you have any suggestions regarding questions, possible answers, or have any recommendations?
Please be honest. This is how I can fine-tune the survey to get the best data collection possible when the survey is
released in the near future. Don't worry about my reception of your responses. I am not analyzing data collection at
present and won't be offended by any "not satisfied." I really just need to make sure the survey is clear, comprehensive,
and functional first. When approved, you will be receiving this via the DRVC and then I can address needs - that's the
goal of the study.
Here is the link: https://goo.gl/forms/O34fMMjAgHrekMt52
If your rather not take the survey, no worries! If you are able, then thank you very much!
Val
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!

!

!
Valerie Serpe

!

Input Needed / Se Necesita Opinión
1 message
!
Department of Education <education.org>
Reply-To: Department of Education <education.org>
To: school.net

Tue, Jul 30, 2019 at 8:01 AM

!
!
!

!
Dearest Families,
!

On behalf of ****** office, the Department of Education, and Fordham University, we invite you to take
part in an important doctoral research study being conducted at Fordham University’s Center for Catholic
School Leadership. While providing your child with an education rooted in Gospel values is our primary
concern, we need your input to ensure we work together in creating a Catholic school experience that best
meets your needs and the needs of all of our families. Rest assured your participation is anonymous.
!

Please click here to share your thoughts regarding your Catholic school experience by August 14th.*
!
!
!

Estimadas familias,
!

!

En nombre ******, el Departamento de Educación, y la Universidad de Fordham, los invitamos a participar
en un importante estudio de investigación doctoral que está llevando a cabo el Centro para el Liderazgo
Escolar Católico de la Universidad de Fordham. Mientras nuestro principal objetivo es proporcionarle a su
hijo una educación basada en los valores del Evangelio, necesitamos su opinión para asegurar nuestra
colaboración en la creación de una experiencia escolar católica que satisfaga mejor sus necesidades y las de
todas nuestras familias. Tenga la seguridad de que su participación es anónima.
Por favor haga clic aquí para compartir sus opiniones con respecto a su experiencia en la escuela
católica antes del 14 de agosto.**

!
!
!

In Christ,
!

Most Reverend ******
!

Auxiliary Bishop ******
!

El Reverendo ******
!

Obispo Auxiliar ******
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Dr. ******
Superintendent of Schools ******
Dra. ******
Superintendente de Escuelas, ******

Valerie Serpe
Fordham University
Principal ******
Directora ******

*Your participation in this survey is anonymous and voluntary. You may withdraw at any time with no harm,
impact or consequences by your participating or not. The results will be used in aggregate. By responding to
questions in this survey, you verify understanding of these aspects and agree to participate. Contact Valerie
Serpe at vserpe@fordham.edu with any questions.
**Su participación en esta encuesta es anónima y voluntaria. Puede retirarse en cualquier momento sin
daño, impacto o consecuencias por su participación o no. Los resultados serán utilizados en conjunto. Al
responder a las preguntas de esta encuesta, verifica la comprensión de estos aspectos y acepta participar.
Póngase en contacto con Valerie Serpe en vserpe@fordham.edu si tiene alguna pregunta.

Education is an important mission, which draws young people to what is good, beautiful, and true. - Pope
Francis
La misión de la escuela es desarrollar el sentido de lo verdadero, el sentido del bien y el sentido de lo bello.
- Papa Francisco
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!

!

!
Valerie Serpe

!

Reminder: Please Take Doctoral Study Survey
1 message
!
Department of Education <org>
Reply-To: Department of Education <org>
To: school.net

Tue, Aug 6, 2019 at 7:01 AM

!

!

This is a reminder to please take the Catholic school survey. Thank you to all who have participated in this
doctoral study thus far. Please see below for the original request and link to survey.
!
Dearest Families,

!
On behalf of ****** office, the Department of Education, and Fordham University, we invite you to take part in an
important doctoral research study being conducted at Fordham University’s Center for Catholic School Leadership. While
providing your child with an education rooted in Gospel values is our primary concern, we need your input to ensure we
work together in creating a Catholic school experience that best meets your needs and the needs of all of our
families. Rest assured your participation is anonymous.

!
Please click here to share your thoughts regarding your Catholic school experience by August 14th.*

!
!

!
Estimadas familias,

!
En nombre de ****** , el Departamento de Educación, y la Universidad de Fordham, los invitamos a participar en un
importante estudio de investigación doctoral que está llevando a cabo el Centro para el Liderazgo Escolar Católico de la
Universidad de Fordham. Mientras nuestro principal objetivo es proporcionarle a su hijo una educación basada en los
valores del Evangelio, necesitamos su opinión para asegurar nuestra colaboración en la creación de una experiencia
escolar católica que satisfaga mejor sus necesidades y las de todas nuestras familias. Tenga la seguridad de que su
participación es anónima.
!
Por favor haga clic aquí para compartir sus opiniones con respecto a su experiencia en la escuela católica antes
del 14 de agosto.**

!
!
In Christ
Most Reverend ******
Auxiliary Bishop ******
El Reverendo ******
Obispo Auxiliar ******
!

!
Dr.

******

Superintendent of Schools******
Dra.
Superintendente de Escuelas, ******
!
Valerie Serpe
Doctoral Student, Fordham University
Principal ******
Directora ******
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Fordham University IRB

Protocol Exemption Notification

To: Valerie Serpe
From: Michele Kuchera, IRB Office
Subject: Protocol #1323
Date: 07/23/2019
The protocol 1323. Latino Families in N–12 Catholic Education: A Study of Customer Satisfaction has been verified by the Fordham
University IRB as Exempt according to 45CFR46.101(b)(2): Anonymous Surveys - No Risk on 07/23/2019.
*You may obtain a pdf download of this notification by visiting your protocol page in Mentor.*
Please note that changes to your protocol may affect its exempt status. Please contact irb@fordham.edu to discuss any changes you may
contemplate.
Thanks,
Michele Kuchera,
IRB Office

Institutional Review Board
Fordham University
Collins Hall, B-31/B-34
Phone: (718)-817-0876
(718)817-0055
Email: irb@fordham.edu

